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INTRODUCTION
This report provides a retrospective view on the International Training Programme Critical
Interdisciplinary Course On Children’s Rights (CICCR), held in Ghent, Belgium, from 28 August to
9 September 2016.
Part I provides general information about the course, the participants and the speakers, followed
by the main results of the course’s evaluation. It also highlights the course outcomes, impact, the
financial situation and some future challenges for the course organisers.
Part II presents a selection of six outstanding reflection papers written by participants. All
participants submitted a paper in which they offered interesting insights into the ways in which a
training programme like this can help change practices and approaches in the field of children’s
rights with the focus on a critical and interdisciplinary approach. The selection of essays that we
offer here can be read as a compilation of good practices from a diversity of geographical
contexts.
Part III provides an overview of the programme and insight in the treated themes during the
course. Also the contact details of participants, speakers and the organizing committee are
available in this part.
A warm word of thanks goes to our sponsors for their invaluable financial support, to the staff
from University College Ghent for their expertise and logistical assistance, and to all guest
lecturers and participants. In addition, our sincere thanks go to Emma Gheeraert and Helena
Calleeuw for their great help and assistance before, during and after the course. Also a special
thanks to Rani De Coene for taking pictures during the course.
We wish you a pleasant reading and will keep you updated about next course editions!
The Organising Committee
Dr. Didier Reynaert (University College Ghent)
Prof. dr. Wouter Vandenhole (University of Antwerp)
Ms. Sara Lembrechts (Children’s Rights Knowledge Centre)
Mrs. Kathy Vlieghe (Children’s Rights Knowledge Centre)
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PART I COURSE REPORT
1. About the course
In 2016, CICCR thematically focused on children’s rights governance between the local and the
global. In others words, CICCR mapped the potential and limits of a children’s rights approach
towards global and local issues concerning the human rights of children. The course took place
from 28 August 2016 to 9 September 2016 at the University College Ghent in Belgium. In a first
cluster, the course mapped the potential and limits of various academic disciplines in
understanding children’s rights (3 days). The second cluster looked at children’s rights from a
contextual perspective, drawing on academic and hands-on experience about children’s rights in
a diversity of local contexts (2 days). Finally, four topics at the intersection of local and global
children’s rights issues were explored in a third cluster (4 days). CICCR targets 'leaders of the
future' in interdisciplinary human and children’s rights practice, policy and academia from the
global South and North.
2. Course background
CICCR is organized within the institutional framework of Human Rights for Development
(HR4DEV). The course draws on many years of experience offering international training
programmes on children’s rights in Flanders, the Northern part of Belgium. In 2012 and 2014, the
course was part of the international training programme HR4DEV (which offered two modules of
two weeks each, one on human rights & development and one on children’s rights). Previously,
in 2008 and 2010, the course ran as a two-week intensive course on children’s rights in a
globalized world.
The children's rights module builds on interdisciplinary courses that have been organised by
Ghent University (and, in a later stage, jointly with University College Ghent and Antwerp
University) since 1996. In 2009, Flemish expertise on children's rights was pooled in the Children's
Rights Knowledge Centre (KeKi), which became the new host of the children's rights course.
3. Course conveners
Flanders, i.e. the Dutch-speaking northern region of Belgium, hosts a lot of expertise in children’s
rights. This expertise is pooled in the Children’s Rights Knowledge Centre (in Dutch Kenniscentrum
Kinderrechten, abbreviated as KeKi). KeKi was founded in 2010, supported by researchers
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affiliated with University College Ghent, University of Antwerp, Ghent University, KU Leuven and
Free University of Brussels.
KeKi aims to gather, make available, disseminate and stimulate knowledge on children’s rights.
The center’s activities are based on national and international academic research from a variety
of disciplines. This knowledge is translated in various ways and to various target groups, ranging
from researchers from multiple academic disciplines, to policy-makers and practitioners working
on matters concerning youth and children’s rights. As a non-profit organisation, financially
supported by the Flemish Government and substantively backed up by a multidisciplinary, interuniversity platform of researchers in Belgium, KeKi occupies a unique position at the intersection
of research, policy and practice. Moreover, KeKi increasingly profiles itself as an independent
knowledge actor, on the one hand, and a bridge, broker and knowledge co-creator between
research, policy and practice, on the other.
KeKi adopts a critical-emancipatory approach towards children’s rights, which is also the threat
throughout the course. This approach implies that the basic principles of the concept of children’s
rights are examined and its possibilities and limitations explored (critical). Children’s rights are
also seen as a potential lever to change the social relations in our society towards more human
dignity for children and young people (emancipatory).
The members of the 2016 HR4DEV executive Committee: Ms. Sara Lembrechts (Children’s Rights
Knowledge Centre) – Dr. Didier Reynaert (University College Ghent) – Prof. dr. Wouter
Vandenhole (University of Antwerp) – Mrs. Kathy Vlieghe (Children’s Rights Knowledge Centre).
The student assistants:
Emma Gheeraert & Helena Calleeuw – University of Ghent

The group in 2016 ©Thomas Verfaille
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4. Course objectives
The 2016 CICCR aimed to promote knowledge, insight and skills in the field of children’s rights, as
well as to develop young leaders in policy, practice and academia. More specifically, it intended
(a) to enable the participants to transfer this knowledge and these skills to their own society and
working environment (according to the train-the-trainers model) and (b) to stimulate critical and
strategic reflection on the integration of children’s rights in their professional activities.
The course was not exclusively organised for participants from the global South. The organisers
have explicitly opted to expose participants from all continents to the views of participants from
other parts of the world. Information, knowledge and means that are relevant in both North and
South were shared. The course organisers have aimed to achieve an equitable geographical
representation of participants from all continents. This year, we were happy to welcome 31
participants from 19 nationalities and 4 different continents.
Participants have been invited to join the HR4DEV alumni network to continue sharing their
knowledge and expertise with other participants from all regions of the world across different
editions of the course.

Participants from Belgium and Ethiopia © Rani De Coene
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5. Thematic approach
In recent decades, a children’s (human) rights approach to development has been increasingly
attractive to multilateral organisations (including UNESCO, UNDP, WHO, UNICEF, OECD, DAC, EU,
etc.), as well as to bilateral donors and many non-governmental development organisations in
the global South and North.
Three main themes dominate the debate, often with contradictory points of view:
1. The universality of children’s (human) rights, and more specifically the contentious issue
whether the application of children’s (human) rights cover the same concerns,
achievements and questions in the global North and South;
2. Structural inequality between global North and South, and the children’s (human) rights
potential to realise global justice in light of the challenges presented by globalisation;
3. Practical operationalisation and added value of children’s (human) rights principles such
as participation, accountability, non-discrimination and empowerment as part of a human
rights-based approach to development.
Particularly as regards children’s rights, there is on-going debate as to the nature and strategic
added value of children’s rights’ approaches to global problems such as diversity, migration,
poverty and (health) care.
CICCR had a thematic focus on children’s rights governance between the local and the global. The
course created space for theoretical frameworks and examples from the practice, but also for a
platform for critical and strategic reflection on the potential and limitations of children’s rights
governance between the local and the global.
In a first cluster, the course mapped the potential and limits of various academic disciplines in
understanding children’s rights (3 days). The second cluster looked at children’s rights from a
contextual perspective, drawing on academic and hands-on experience about children’s rights in
a variety of local contexts (2 days). Finally, four topics at the intersection of local and global
children’s rights issues were explored in the third cluster (4 days).
More information on the course programme can be found in Part III, Annex I.
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6. Working methods
General structure
Methodologically, CICCR consisted of lectures, workshops, an individual assignment, a field visit
and active discussions. Being present and engaged in all sessions was mandatory in order to pass
the attendance requirements. The emphasis was mainly on knowledge acquisition, capacity
building and offering a platform for critical and strategic reflection. Critical and strategic reflection
were achieved by devoting explicit discussions to this topic, through the reading materials, the
programme structure (confrontation of several disciplinary perspectives, approaches and
schools), and through the working methods (working groups, discussions, assignment).
Lectures and discussions
Introductory lectures on a wide range of topics and
by a large group of experts from the global South
and North were followed by question and answer
sessions and time for discussion. Participants were
encouraged to extensively engage in discussions
with others and to share their reflections with
lecturers and fellow participants.

Workshops
Workshops were conducted in small working groups. These interactive moments and exercises
allowed participants to reflect on practical implications of the topic and critical issues discussed,
and to confront their views with those of others.
Reading materials
The Routledge International Handbook of Children’s Rights Studies, which
was developed with contributions from, among others, experts in this
course, was used as main background reading. Also further materials,
priority and additional readings, submitted by the speakers, were provided.
Participants were expected to read the materials before the start of each
class, to allow informed and rich interaction. This also allowed the lecturers
to refer to a common starting point in the minimum background knowledge
of every participant.

6

Panel discussions
Panel discussions with a range of experts from academia, policy and practice were included in the
programme to stimulate discussion and interaction. This allowed for an interesting exchange not
only amongst the invited experts, but also between the panels and participants. As such,
stimulating dynamics and critical views came to life during these panel discussions and
roundtables.
Individual Assignment
Participants were expected to write an essay in which they critically engage with what they had
learned and would take home from the course. The assignment aimed at encouraging critical
reflection on one’s society, professional work or studies in the field of human and/or children’s
rights. The assignment provided also opportunities
to bring good practices together and ways in which
to learn from each other. Throughout the course, the
organisers provided guidance and feedback. To
share the insights and reflections of the participants,
a selection of six essays, representative of the
different expectations, perspectives, intentions and
professional areas, has been included in Part II of this
report.
© Rani De Coene

Flipping the classroom
During this session, participants get the floor to open
a discussion with the group on a topic of their choice.
It was possible to use the assignment as a starting
point, and e.g. discuss challenges they address in their
paper and would like to check with others to enrich
their own perspective. Many participants shared their
knowledge, ideas, insights with the whole group. This
was an interesting moment of reflection and
exchange of ideas and visions.
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Field visit
CICCR provided the opportunity to go on a field
visit. The participants could choose between
three options. First of all, a bike trip through
Ghent as a child-friendly city. The second option
was a visit to ‘VZW Jong’, an organisation in
Ghent that works with youth in vulnerable
situations in different neighbourhoods of Ghent.
The last option was ‘Jong Gent in Actie’, an
organisation that works with youth in vulnerable situations and people in situations of poverty.
This field visit was really enriching and helpful to make the bridge between theory and practice
and encourage reflections on a wide range of topics according to children’s rights.
7. Information about participants
CICCR reached out to professionals from NGOs, national human rights organisations, the
government, international organisations, academics and (doctoral) students, as well as grassroots
workers and policy makers. About 200 candidates applied for the course. After careful selection,
31 highly qualified participants from diverse cultures, disciplines and professional backgrounds
were eventually admitted. In addition to qualifications, professional experience and motivation.
The selection criteria also included an equitable balance in gender, nationality and country of
origin / residence.
Gender, countries of origin & nationalities represented
Out of a total of 31, there were 15 female and 16 male participants (Figure 1). Four geographic
regions were represented: 19 participants originated from the African continent, 2 from Europe
(of which 1 from Belgium), 8 from Asia (of which one lives in United Kingdom) and 2 from the
Americas (of which one lives in Italy) (Figure 2). No participants from the Middle East attended.
Attracting participants from this region was not a problem in the past, but will receive renewed
attention in future editions of the course. The number of nationalities represented was 19 (Figure
3).
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Figure 3 - Nationalities represented (total: 19)
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Residence

Professional background
Participants came from a wide variety of sectors (Figure 4). Out of the 31 participants, the largest
group was active in research (12), 6 participants worked in the non-profit sector, 3 in public
administration, 3 in a national human rights institution, 3 in a legal profession, 2 for international
organisations or a combination of these. 4 participants were still studying. The total number is in
this case 33, because some of them have multiple positions or jobs.

Students; 4
International
organisation; 2
Research; 12
Legal profession; 3

National human
rights institution; 3
Public
administration ; 3

Non-profit sector ; 6

Figure 4 - Professional background (total: 33)

Educational background
The educational background of participants is equally diverse and is represented in Figure 5. The
largest share of the participants (62%) has a legal background. This overrepresentation can be
explained by the predominantly legal tradition in mainstream children’s (human) rights
professions and scholarship. However, a variety of other disciplines was represented as well,
including development studies (3), rural development or management (4), anthropology (1),
economics (1), psychology (1), peace studies (1) and population & reproductive health research
(1). All participants have benefited equally from the multidisciplinary approach of the course. Not
only to obtain new enriching insights from other disciplines, but also to challenge and deepen
their knowledge about their own discipline.
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Peace studies; 1
Psychology; 1
Economics; 1

Population &
reproductive health
research ; 1

Anthropology; 1

Rural development
or management ; 4

Law ; 19
Development
studies; 3

Figure 5 - Educational background (total: 31)

8. Profile of lecturers and panel members
In selecting 20 experts to lecture in the CICCR, the organisers focused on quality and diversity.
The lecturers constituted a multidisciplinary group. Not all delivered individual lectures: some
worked in a team to co-chair a session. In addition to academics in anthropology, childhood
studies, cultural studies, development studies, educational science, gender studies, geography,
human rights, law, sociology and social work, experienced practitioners from local and regional
policy institutions shared their knowledge and expertise.
Slightly more than half of the experts were professionally active in Belgium (11 out of a total of
20): Wouter Vandenhole, Didier Reynaert, Ellen Desmet, Marianne Labre, Sven De Visscher, Sara
Lembrechts, Kristien Van Buyten, Ilse Derluyn, Indra Versmesse, Leen De Nutte & Jakob De
Roover. This high number bears testimony to the tremendous expertise that is currently available
in Belgium. Other experts work in and/or originate from Benin (Kristien Van Buyten), Greece
(Konstantinos Tararas), India (Sufiya Pathan), South Africa (Ebenezer Duroyaje), Uganda (Lydia
Sakwa), the United Kingdom (Kay Tisdall, David Gordon & Simon Hoffman) and the United States
of America (Stuart Aitken). There were slightly more female (11) than male speakers (9).
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9. Course evaluation
9.1. Evaluation forms for participants
An extensive evaluation tool has been set up in order to closely monitor the participants’
assessment of the CICCR’s strengths and weaknesses. This was done in two ways: by online
evaluation forms and through a collective feedback session on the last day of the course.
Content
Participants indicate that the programme has significantly improved their knowledge on
children’s rights generally, and on fundamental tensions in the children’s rights debate in
particular. Their critical thinking has been stimulated and they find the course to be of direct
relevance for their work or research.
“The course was not only educative, it was also highly influential. It helped me widen my
vision regarding child rights. I was able to relate [this knowledge] to the various viewpoints
put forward in the course as well.”
The sessions that involved a lot of interaction were highly appreciated, e.g. the flipping the
classroom session. The participants liked to share their experiences with the rest of the group.
This session took the experiences and the particular context of the participants as a starting point
of further dialogue and discussion. Another interactive session with high scores was the field visit
‘Ghent as a child friendly city’ at the Ghent City Council.
Participants had great interest in the classes by Kristen Cheney “Perspectives from anthropology,
childhood studies and development studies” and Stuart Aitken ”Young People’s rights: A critical
geographical perspective”.
“Learning about the geography of space in relation to children's rights was quite interesting
and informative for me. It was my first time to learn about such subject field. Both lectures
on anthropology and geographical perspectives were quite thought provoking, and I would
love to broaden my knowledge in these areas.”
Also the course of Lydia Namatende-Sakwa had many positive evaluations. She talked about
gender, sexuality and LGBTI. Discussing this theme with an expert from Uganda was for many
participants enlightening and recognizable.
Participants also appreciate the assignment as an opportunity to reflect about what to take home
from the course.
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Lecturers
On the whole, participants were positive to very positive in their evaluation of the lectures.
Participants indicated that they enjoyed the possibility to interact with lecturers as well as the
exchange with other participants during group exercises.
Lecturers have received individual feedback on how participants assessed their own contribution.
The course organisers will use the evaluation to decide which lecturers will be invited for the next
edition, and how lectures and workshops can be further improved.
Participants
Next to the official classes, the course gave the opportunity for people with a different view and
perspective to interact and exchange ideas,
thoughts, opinions… There was a strong connection
between many participants. Informal moments of
interaction (lunch, free time) are important not only
to relax, but also to create a shared space for
discussions and to shape a personal opinion about
many subjects addressed throughout the course.
The staff highly valued these moments and tried to
encourage this.
Organisation
Overall, the participants mentioned that the course was well organised. One of the participants
mentioned in the feedback session the importance
of space during a course. In the workshop sessions,
we tried to break through the traditional way of
composition. This is also a logistic issue and not
always that easy. The participants also mentioned
the variation of locations for different classes as a
strong point. Many participants talked about the
individual attention the staff gave to them. They
really appreciated this personal approach.

9.2. Suggestions for future editions
Content
Some participants mentioned they had missed certain topics in the programme. In particular, they
would have liked to see a session devoted to juvenile justice. Four individual assignments
addressed this topic, clearly indicating how the course had nevertheless been insightful for
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participants working in the justice field. Another participant mentioned the importance of an
psychological perspective.
The need for discussion time was also mentioned as a strong asset. Participants indicated they
highly appreciate how much they can learn from each other. The staff provided time for
discussion in the programme, including during the lunchbreaks, which is also the reason why the
breaks were relatively long.
Some participants mentioned the course had quite an African focus. This was due to the fact that
a large group of the participants were from Africa (See Figure 3) (which corresponds to the VLIR
scholarship criteria and to the fact that an overwhelming majority of the applications came from
the African content). Also, most lecturers from the global South had an African background. This
discrepancy will be kept in mind for future editions of the course.
10. Outcomes and impact of the course
Concrete course outcomes and impacts are difficult to assess. However, the experience from
several course editions, as well as the positive results from the evaluation process, allow the
following conclusions to be made.
10.1. Content
In addition to what participants have personally learned and acquired in terms of knowledge,
expertise and critical approaches, the course makes a major contribution to the establishment
and elaboration of a network of professionals. As a follow-up to the course, there will be an ongoing sharing of information and cooperation between different participants and their respective
institutions. In addition, numerous participants showed an interest in expanding their research
and teaching in the area of human rights, children’s rights and development.
A major objective of the course conveners is to trigger a multiplier effect, so that the course
inspires other, regional as well as national, training initiatives. On the one hand, regional
initiatives outside Europe are needed in order to fully take account of cultural diversity and local
specificity. On the other hand, national and regional initiatives are better suited to respond to the
clear need to offer training to grassroots workers at a more practical level.
In order to ensure a sustainable follow-up, the course organizers facilitate such initiatives by
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Sharing their organisational and managerial expertise (i.e. course budgeting, course
format etc.);
Sharing the course materials (handbook, reader, background documents etc.);





Making their substantive expertise available (i.e. own teaching at these training
programmes; production of the manual);
Sharing their network of experts/presenters;
Actively supporting local organizers in fundraising.

10.2. Course output
In their individual assignment, participants explained what they experienced as the impact of the
course on their professional work. A selection of these papers is presented in Part II of this
comprehensive report. A hard copy will be distributed to sponsors, participants who published
their paper, and members of the organizing committee. Other participants receive a report in
PDF, further reports can be printed on demand. The report is made available on the website
www.keki.be.
All participants who completed the paper assignment and
fulfilled the attendance requirements, obtained a certificate
during the official closing ceremony at het KASK. If participants
so requested, they could obtain an ECTS certificate.

© Rani De Coene

Finally, an Alumni Network and newsletter have been launched
in cooperation with the European Network of Masters in
Children’s Rights (ENMCR), which will provide opportunities for
future communication, friendship and involvement with course
participants of different editions from all over the world. The
network is managed by the Children’s Rights Knowledge Centre.

11. Financial support
The course benefited from co-funding by three sponsors: UNESCO, VLIR-UOS and USOS.
Thanks to UNESCO scholarships (full and partial grants), ten trainees from diverse countries and
regions could participate in the course. Two participants joined the entire course on a full
scholarship, eight participants joined the entire course on a partial scholarship. One participant
successfully applied for UNESCO funding but was eventually prevented from participating in the
course due to complications in the visa procedure. In addition, a UNESCO expert on human rightsbased approach to development taught at the course. Finally, UNESCO funding made it possible
to fund 7 lecturers from the USA, India, UK, Uganda, Belgium & Greece.
UNESCO funding is complementary to the one received from the Flemish Interuniversity Council
– University Development Cooperation (VLIR-UOS). VLIR-UOS funding made it possible to invite
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in total 7 experts from Belgium, the United States of America, the Netherlands, South-Africa,
United Kingdom, India, France; and 14 participants from Bangladesh, Brazil, Cameroon,
Democratic Republic Congo, Ethiopia, India, Kenya, Sri Lanka, Tanzania, Uganda & Zimbabwe.
Thanks to the co-financing by both institutions, a geographically diverse and balanced group of
participants and speakers was possible. Moreover, this complementary funding guaranteed a
truly intercultural perspective throughout the course.
Additionally, the partnership with USOS at University of Antwerp allowed for three participants
from India (Xavier Institute of Social Service in Ranchi) to join the course on a full scholarship.
Finally, roughly one-third of financial revenue was generated by registration fees of self-funded
participants. Finally, the universities and the Children’s Rights Knowledge Centre contributed in
kind by means of making staff available.
12. Recurrent challenges
While highly successful, the course faces some recurrent challenges. As regards the basic
orientation of the course, at times a tension can be noticed between the critical perspective
advanced by the course conveners, and the more practical questions of implementation (and
beyond) put forward by some participants. Even though initiatives such as the panel discussion,
joint activities and the “flipping the classroom” session aimed at reducing this tension, it seems
to remain inherent to the advanced level of the course. This leaves future editions with the
challenge to balance profound theoretical perspectives by experts with an inductive and more
practice-oriented approach and with sharing by participants.
In addition, participants from Middle East, the Americas and some parts of Europe seem more
difficult to reach, the reasons for this remaining unclear. One of the challenges for future editions
of the course is to reach a more divers public. The organisers will try to reach local NGO’s and
actors in e.g. the Middle-East, Russia and the Balkan countries. Barriers like visa (e.g. for a
successful applicant from Afghanistan) and language (e.g. for French- or Spanish-speaking
candidates) are not that easy to overcome. Figure 4 shows the opportunity to reach candidates
via internet.
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Figure 6 – How did you hear about the course?

Moreover, an appropriate balance must be achieved between maintaining the registration fee at
a reasonable level so as to not unduly limit the accessibility of the course on the one hand, and
financial affordability on the other hand. A geographically and culturally diverse participants and
lecturers body is only possible if structural funding for the course is available. We therefore
nurture our partnership with UNESCO, VLIR and USOS and hope to develop it further in the years
to come.
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1. Islanders on the move: A critical analysis of the effects of rapid urbanization on children
in the Maldives
Aishath SHIFANA
This paper analyses the effects of urbanization on children in the Maldives by considering the
status of children in the urban setting from three different perspectives – right to education, right
to health and right to protection. The conclusion will be that rural-urban migration in the context
of the Maldives comes with its own risks and opportunities. Some suggestions will be made as to
which measures need to be taken to mitigate the negative effects of this trend.
Introduction: background analysis of the urbanization in the Maldives in the past two decades
Renowned for being a world-wide famous holiday destination, known as ‘paradise on earth’,
located in the Indian Ocean on the equator, Maldives consists of 1192 coral islands with ‘white
sands’ and crystal clear turquoise water. Male’ is the capital city of the Maldives and more than
half the population of 350,000 inhabitants live in the capital. Male’ being the most densely
populated capital city in the world, is barely 2.2 squarely kilometers large with many people live
on a single square mile. The city is like nothing you normally see on the photos.

Figure 1 One of the resorts

Figure 2 Capital of the Maldives

According to the European Communities country strategy paper (2007-2013), the Maldives is one
of the most advanced countries in Asia and certainly the most advanced in South Asia in terms of
Millennium Development Goals.
However due to its geographical structure and centralized system of governance, there exists a
huge gap in the provision of services between Male’ and atolls. This creates a ‘large’ influx of
migrants to the city. Development policies are formulated and implemented with the underlying
justification that providing services to a widely dispersed group of islands over a vast spread of
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the ocean is challenging. This being the case, it was seen as unfeasible to provide services and
opportunities to every inhabited island. Priority was given to the development of the capital,
which consists of Male’ and two other islands – including a huge stretch of artificially land
reclaimed for the purpose of relocating people. Hence many islanders were forced to abandon
their native homes and migrate to one corner of the country which is often reluctant and imposed
in nature. The trend continues even today and at a much more alarming pace.
According to several UN agencies in the Maldives, rapid urbanization and immigration to Male’
has resulted in severe overpopulation and pressure on housing and land (2010). More than
103,000 people live in an area of barely two square kilometers in the capital city of Male'. The last
two decades have seen a rapid growth in economic and social opportunities in the capital.
Consequently, the population of Male’ rose sharply, while the living land area remains limited.
Roughly three people share each sleeping room. Because people with different backgrounds,
incomes, and education levels have to cohabit in a small area, social problems such as drug
addiction, divorce and high risk sexual behavior among adolescents are on the rise. Rapid
urbanization when combined with rising unemployment exacerbates these problems immensely.
Being a migrant myself and having family and friends constantly moving to the capital city, I have
always worried about migration and its effects on children and young people. However, it was
the knowledge and ideas that I gained in the Critical Interdisciplinary Course on Children’s Rights
(CICCR) that inspired me to choose this topic for the assignment.
Status of migrant children in the urban setting
As we have learned during the Critical Interdisciplinary Course on Children’s Rights (CICCR), child
mobility is a multi-faceted concept that affects child’s geographical and social spaces. The effects
of migration on children’s lives, survival and development could be positive or negative.
Child mobility in the Maldives is historical yet evolving. The culture of doing household chores in
exchange for free accommodation and food has changed. Now, parents pay a rent of MVR 2500
or more to a host family who would then accommodate the child in shared rooms of four or more.
The situation is slightly different for the children who are accompanied by their families.
This chapter looks into the situation of children migrated from islands to the capital and considers
in particular their rights to education, health and protection. Legal framework on the protecting
of children applicable in the Maldives will be discussed and the situation of migrant children will
be analysed in terms of these legal provisions from the mentioned perspectives.
Migrating to the capital city of Male’ at the age of four, studying in a school mostly resided by
children migrated from the islands, teaching in public schools of the capital city and working as a
human right advocate, I will draw from both my own experiences and the stories that were shared
with me by others. This practical experience on migrant children’s living conditions in the capital
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will be critically evaluated in light of the national and international children’s rights legal
framework applicable in the Maldives and with what I have learned from the Critical
Interdisciplinary Course on Children’s Rights (CICCR).
Legal framework governing child rights in the Maldives
In the Maldives, nearly half of the population consists of children under the age of 14. The
Maldives ratified the Convention on the Rights of the Child (CRC) in 1991 and the country
reaffirmed its commitment to children’s rights by passing its first child protective law, the Law on
the Protection of the Rights of Children, in the same year. Article 27 of the Constitution of the
Maldives declares that everyone is entitled to the countries’ rights and freedoms without
discrimination of any kind, including race, national origin, color, sex, age, mental or physical
disability, political or other opinion, property, birth or other status, or native island. The existing
legislation on child rights highlights the responsibilities of the state and parents to provide food,
shelter, education and access to healthcare to the child. And Chapter 8 of the Anti-Human
Trafficking Act entitled the protection available to child victims of trafficking.
Right to education
In Article 28 of the Convention on the Rights of the Child, state parties recognize children’s right
to education and commit to “achieving this right progressively and on the basis of equal
opportunity”.
Though primary and secondary education is free in the country, rising hidden cost of public
education is often a burden for the families migrating to the city, especially if there are many
school aged children in the family. Due to harsh living conditions, many children, often adolescent
boys, become school drop outs and victims of gang related crimes and violence. Nevertheless, as
the quality of education is better in the capital, children often benefit in terms of improvement in
academic performance and have access to more opportunities to reach their full potential.
Many parents find it inconvenient to send their children to the capital, especially girls for fear of
getting abused or mistreated. This prevents girls in the islands from seeking higher education and
worsens the stereotypical expectations, attitudes and behavior towards women in the already
very patriarchal island communities. In the case of boys, a large proportion of secondary school
leavers will opt for a job instead of furthering high education in the capital.
Special education classes are available in the capital city of Male’ for children with disabilities.
However they lack capacity both in terms of trained teachers and access to physical spaces such
as libraries, play grounds and etc. In some cases, parents who migrate from islands to Male’ have
to wait, sometimes for months, to get their children admitted to these special education classes
due to long and complex admission procedures.
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Right to Health
Article 6 of the Convention on the Rights of the Child commits state parties to “ensure to the
maximum extent possible the survival and development of the child.” Article 24 refers to every
child’s right to the “enjoyment of the highest attainable standard of health and to facilities for the
treatment of illness and rehabilitation of health”. The Convention urges States parties to “ensure
that no child is deprived of his or her right of access to such health care services”.
Moving from the peaceful island life to the world’s most congested capital city results in a
different set of challenges to migrant children in terms of health and wellbeing. Unhealthy living
conditions and poor eating habits often make these children more vulnerable to infectious
diseases. Nevertheless, migrant children suffering from chronic illnesses and mental disorders
living in the capital have more access to adequate and affordable health care compared to those
living in islands. However, children with mental disabilities living in the capital may not necessarily
be better off than those living in the islands due to the limited number of psychologists and
psychiatrists in the country and due to the unaffordable prices of private clinics. Access to
specialized services like speech therapy and professional specialists are mostly very difficult.
In the Maldives, it is common to find whole families living in single rooms which also function as
kitchen and living room. Such living conditions place great strain on families, sometimes leading
to family break ups. This has a very negative effect on the mental wellbeing of the children.
According to The State of the World’s Children 2012, inadequate living conditions are among the
most pervasive violations of children’s rights. The lack of decent and secure housing and
infrastructure as water and sanitation systems makes it so much more difficult for children to
survive and thrive.
The abuse of narcotic drugs and other psychotropic substances has been a persistent and
aggravating challenge facing Maldivian adolescents and youth. According to the National Drug
Use Survey 2011/2012, children and young adults between the ages of 15-19 accounted for the
highest proportion of drug users (45%) in the capital city of Male’ with the age of initiation being
13 years (tobacco), 15 years (alcohol) and 16 years (Cannabinoids, Resin, Hashish etc).
Despite being a socially conservative society underpinned by long-held religious beliefs, there is
alarming evidence of youth sexual risk behavior, often with multiple partners without the use of
contraceptives that have led to unwanted teenage pregnancies. According to UNFPA (2011),
societal expectations of adolescents and taboo on the nature of the subject have often resulted
in a lack of attention in formulating formal policies and directives aimed at increasing awareness
among adolescents. Equally, schools are reluctant to organize education and information sessions
on sexual and reproductive health.
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Despite these challenges, UN agencies and NGOs are putting a lot of effort in increasing
awareness of sexual and reproductive health among adolescents.
Protection
Article 19 of the Convention on the Rights of the Child commits States parties to “take all
appropriate legislative, administrative, social and educational measures to protect the child from
all forms of physical or mental violence, injury or abuse, neglect or negligent treatment,
maltreatment or exploitation, including sexual abuse, while in the care of parent(s), legal
guardian(s) or any other person who has the care of the child”.
In the Maldives, children who migrate from the islands to the capital are prone to abuse, neglect
and exploitation. This is especially for unaccompanied minors the case – those living with parents
being usually protected. Social tensions increase the amount of divorces, abuse and neglect.
Severe overpopulation and associated factors contribute to narcotics and substance abuse by
some parents. Under such circumstances, the state takes custody of the children who
consequently are accommodated in children’s shelter homes.
The nature of the urban overpopulation in Male’ has also resulted in delinquents and anti-social
elements being present in open spaces such as play grounds, which makes them unsafe for
children. Only a few open spaces and play areas exist in Male’ and they are disproportionate to
the population size. Children affiliated with gangs are never safe and there has been cases of life
long injuries and murder of minors amid gang fights in the city.
Conclusion
According to the Convention on the Rights of the Child, it is the duty of the state to ensure that
all children enjoy their rights, irrespective of their or their parents’ migration status. However, it
is often a challenge for the governments to ensure the rights of migrant children in the urban
settings, or at least that is the justification we hear most of the times.
Rural-urban migration comes with its own risks and opportunities. The effects of urbanization on
children have been shown to be both positive and negative, even in the context of the Maldives.
For instance, the loss of familial support systems in the city is, to some degree, balanced by the
increased availability of education, health services and other facilities in the city. The loss of family
values which results from urbanization may be balanced by increased connectivity with the wider
world via modern communication and internet.
Having briefly evaluated the effects of urbanization on children in the Maldives, both from a legal
and an ‘experienced’ point of view, I have come to the conclusion that a lot remains to be done
in order to protect the children from harm and to reduce the trauma of moving from rural to
urban settings. Lack of comprehensive legislation to protect rights of children on the move in the
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Maldives has been quite evident. At the moment, there is no specific law on the protection of
children moving from rural to urban, though article 27 of the Constitution guarantees equality
and non-discrimination to everyone. The provision on special protection for child trafficking
victims in the Anti-Human Trafficking Act is sufficiently stringent but enforcement of the act
remains extremely weak.
Understanding of the effects of rural-urban mobility and urbanization on children is highly limited
in the Maldives. Data collection, monitoring and research are needed to better understand how
migration and urbanization affect the society, families and children in the country; to inform
policies to mitigate adverse impacts, and to enable families and children to make informed
decisions about movement. The social cost of centralization is not given much attention in
formulating development plans, while people are made to leave their native lands and migrate to
the capital seeking a better life. Polices on urbanization and development should be formulated
in a way that reduces the harmful effects of migration and displacement.
A social support system needs to be established to make mobility a less traumatizing process for
the children and their families. This could include financial support in the form of establishment
allowance, affordable housing, psychosocial support and shelter facilities for the children
subjected to homelessness, abuse, neglect and exploitation. In developing such a system, the best
interest of the child has to be considered and their views must be heard.
In reality, realization of the proposed measures depends on the state’s ability and willingness to
protect the rights of children moving from rural to urban settings. Hence, protecting the rights of
children on the move is a question of the state’s priorities and political will.
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2. To participate in participation in secondary schools: A context-specific approach
Michiel DEBAERE
Introduction
In my personal assignment I would like to address the topic of participation and how this concept
can be implemented in school policies. In my current job I visit schools to try to implement
children’s rights into the school policy. The ultimate goal of this initiative is to base the school
policy on a children‘s rights approach. Together with a select number of teachers of the school
and the principle, I analyze (during coaching sessions) the current school policy, using a ‘child
rights disk’. This tool gives the teachers an instrument to look at the application of different rights
in the school’s management and to see what goes already well, and what can go better, in terms
of fulfilling children’s rights (e.g. rights to family, identity, privacy, healthy living conditions,
security, quality education, participation). The participation of students in particular is an
important topic which raises a lot of discussions and different questions: how do we (as teachers)
involve pupils in the decision-making process of a school? Why do we want pupils to participate?
Which pupils? How far can we go in involving the pupils?
My initial notion of participation was questioned while reading the introduction text in the
Routledge International Handbook of Children’s rights where the authors explain a ‘critical
approach’, as “an on-going exercise of questioning assumptions”. One of my assumptions of the
participation of pupils in secondary schools in designing school policies, is that a standardized
framework needs to be developed in favor of this participation process to ensure more
involvement of pupils. Since I haven’t done that last year –we only talked about participation- It
was my ambition (together with other professionals involved in children’s rights) to write a
guideline for teachers which they can use to establish participation at school. We already took a
start with one session, where I introduced a Brazilian framework on youth participation. In Brazil,
adolescents have a strong voice in the youth-law ECA (‘Estatuto da Crianca e do Adolescente’)
and their opinions are really taken into account in the youth policy. Youth from 3 national levels
(youth council on community-, state- and national level) and from different (vulnerable) contexts
are involved in meetings and in the youth parliament. Their proposals are published in the statute
book and they can give their input on the national youth conference about the implementation
of children’s rights. This Brazilian case is a good example of children’s and youth participation.
However, a critical perspective on pupils’ councils in schools, mentioned in the handbook, made
me aware of the question as to who participates in these forums and who does not. Some kinds
of participation structures might be more suitable for certain children (Reynaert, Desmet,
Lembrechts & Vandenhole, 2015, p. 10). It made me think “what participation really means in a
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school context”. In facts, I realized that I don’t know what ‘participation’ as a broad concept really
means, let alone participation in secondary schools.
Participation in secondary schools in Flanders
In 2004, the Flemish Ministry of Education, adopted the decree on participation at schools. It
states that in ‘every secondary school a pupil’s council needs to be established’ (decree on
participation, 2/4/2016; Art. 41). In 2011, an advice on participation at schools was given by the
VLOR (The Flemish Education Council). One of their recommendations was that every school
needs to be able to decide autonomously how they organize participation in schools, with specific
platforms for pupils, parents and school personnel. This advice is useful and gives the freedom to
schools to organize participation the way it works best for them. In this regard, it is linked with
the deliberative character of children’s rights practices, where participation might be the product
of a dialectic process where different stakeholders are involved (Reynaert et al, 2015, p. 10).
Nevertheless, there’s a hidden danger of ‘fake participation’ of pupils: pupils might be involved in
several formal consultation meetings with teachers or the principal, but in the end, they decide
without taking care of the pupils’ opinions. This is also described as tokenism and a model of nonparticipation: it is about instances in which children are apparently given a voice, but in fact have
little or no choice about the subject or the style of communicating it, and little or no opportunity
to formulate their own opinions
(Hart, 1992, p. 9). Also in Scotland, school councils were
seen as ‘symbolic’, showing adult interest in the views of pupils, but didn’t have any impact on
decision-making, according to research (Baginsky and Hannam, 1999 in: Tisdall, 2015, p. 192). The
focus in school councils might be more focused on training children in democracy rather than on
young people’s current participation rights (Tisdall, 2015, p. 196).
In 2008, the implementation of the decree on participation in secondary school has been
evaluated. One of the outcomes was that the pupils’ council at school was evaluated as negative
by the pupils (pupils felt they were not informed about this council and who represents them.
More than half of the questioned pupils felt unhappy about the overall possibilities to participate
at school, and that they can’t express their opinion about certain themes). Teachers and the
schoolboard were more positive about the degree of participation by pupils. The latter is an
interesting conclusion (Van Petegem, 2008, p. 36, p. 79 - 80).
I noticed the same feeling in a conversation with employees of the ‘Flemish Pupils’ council’
(Vlaamse Scholierenkoepel) who represent the voice of the Flemish secondary school pupils and
are legally represented in the VLOR. They mentioned that they felt like their seat at the VLOR is
just a symbolic gesture, in order to appear as if the VLOR takes into account the opinion of pupils.
At a higher level, this ‘Flemish Pupils’ council’ recently organized a big survey amongst pupils to
question which content they think is important to integrate in the school curriculum. At the end
of august 2016 they hand over the results to the minister of education. She let them know to take
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these proposals with her in the upcoming discussions, following the debate (De Standaard, 2016).
What does it mean ‘to take the proposals with her’? We can only hope this will be taken seriously,
in order to give pupils a strong voice in this debate.
Different perspectives on the participation of children
After several readings and lectures on the participation of children these two weeks, the question
raised itself as to why the participation of children is such a difficult concept to integrate, and why
adults (teachers and the schoolboard) are having so many difficulties to actually listen to children
(pupils) and take into account their opinions. Whenever I introduce the concept of a ‘children’s
rights school’ to teachers, one of the first reactions on the idea is the following: “pupils already
know their rights and participate enough, but what about their duties!”. Some teachers are very
reluctant to the idea of helping pupils getting to know their rights. In my opinion, informing
children of their rights, makes them claim their rights and realize that they also have
responsibilities, e.g. to respect the rights of others. In this case there is a shift from pupils as right
holders to pupils as duty bearers. In the same way, letting pupils participate, will make them also
take responsible and accountable for certain decisions. Concerning the reluctance of adults
towards the participation of children, one thought popped up in my head during the lectures. In
my opinion this reluctance is also partly embedded in the non-willingness and a certain ‘fear’ to
hand over power to children. So not only because they are young, but also because adults don’t
want to share power with them. Because what they decide, may go against their ideas and in a
school context teachers still expect children to be obedient and submissive.
Now what does the Convention on the Rights of the Child (CRC) say about participation? First of
all, the word participation only occurs two times in the CRC, but it is stated that the CRC is guided
by the principle of participation. Article 12 of the CRC is about children being able to ‘express their
views freely’ and that ‘children shall in particular be provided the opportunity to be heard in any
judicial and administrative proceedings affecting the child’. Cheney (2011, p. 18- 19) notices that
these provisions are about the expression of views, but they are not equal to participation as part
of a decision-making process. Cheney asks herself where people got the idea that participation is
enshrined in the CRC. This information was not totally knew to me, but Cheney compares the
appearance of the word participation to the words ‘protection’ and ‘protect’ which occur not less
than 47 times in CRC, which gave an interesting insight. Cheney concludes in her article that
‘accommodating children’s participation requires a greater attitude shift on the parts of adults
than of children’ (Cheney, 2011, p. 29). I fully agree on this statement. Instead of only learning
pupils how to participate, we also have to learn teachers how to listen to children and incorporate
their opinions on a structural base into policy. This corresponds with the vision of Wynnes who
pleads for an ‘intergenerational dialogue’ between children and adults about children’s
participation. Wyness argues that in the process of children interpreting their rights, the

28

perspective of adults and their relationship with children is often neglected, while adults have to
be involved in the analysis. This is important because children participate ‘alongside adults and
other children within their families and their communities’. Wyness continues and states that
‘participation and voice cannot be fully understood in all its complexities unless we tease out the
nature of relations between children and adults’ (Wyness, 2012).
Shifting away from a protective perspective, which sees children still as vulnerable and not able
to decide for themselves, teachers need to understand that decisions are more likely to be
successful when they are made by adults and children. Teachers also need to leave their
prerequisites of what children can do and what they can’t, and their ideas to which level children
are able to participate. Concerning this level, attention should also be drawn on a lot of informal
ways in which children participate at school, apart from the more formal and structured ways
(such as school councils). If we only take into account the more formal ways and ‘if children and
young people’s participation is always treated as ‘special’, something to be done separately from
adult participation, then barriers presented by adult-oriented structures are not challenged’
(Tisdall, 2015, p. 195). Participation is more than a ‘tick box’ exercise (Tisdall, 2015, p. 196).
Teachers and school personnel should be open to children who are developing ways to express
their views and contribute in several ways to change school policies. Pupils can participate and
cooperate on class level (e.g discussing certain deadlines for tasks) and on school level (e.g.
spontaneous organized petitions against certain rules). These more informal ways should also be
seen as different forms of participation. In Brazil, students are protesting and occupying schools
since august 2016 because of the new budget reforms. They stand up for their rights and try to
influence national policy. Are teachers ready to perceive such behavior as ways of participation,
or do they perceive this as inappropriate and ‘do they recognize young people’s participation in
their ‘everyday’ spaces rather than seeking to extract them into adult, invited spaces (PercySmith, 2010 in: Tisdall, 2015, p. 197)?
These questions need to be raised when discussing the implementation of participation in
schools, where the views of children and teachers are taken into account and shape the outcome
of the participation process (Tisdall, lecture on 31/08/2016). Since I argued that a dialogue
between children and adults is necessary, a first step to implement participation in schools might
be that teachers and children first reflect on their own ideas on participation, in order to reveal
underlying assumptions.
The self-reflection tool, developed by KeKi, might be a good starting point for teachers –and
children- to question their prejudices. In doing so, teachers and pupils can make their hidden
assumptions visible. Asking questions, these assumptions might be revealed. E.g. What does
participation mean to you? Do you believe in participation? What is your expectation? What do
you want to achieve? Do you recognize the importance of informal ways of participation? Do you
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rather prefer top down or bottom up participation? These and other questions are only a starting
point, where different opinions and assumptions (between children, adults and between both of
them) come to the surface. From this point, and with a common purpose of participation in mind,
the next steps in the implementation of participation can put forward. This reflective tool would
definitely be useful in my work, therefore I’m very interested in the end-result of this tool.
Conclusion
As mentioned above, before following this course I was really convinced that a framework on how
to implement ‘real’ participation in schools needed to be developed. I already planned some
meetings with other professionals in children’s rights to develop this ‘action plan’ together, and
to give it to teachers so they had a ‘ready’ tool to implement participation in their schools. I even
hoped to get concrete advice on how to develop this framework. The contrary is true. It now
seems quite ridiculous that I thought a framework for participation could be established without
involving pupils and teachers. A context-specific approach on children’s rights helped me in
gaining new insights and knowledge on the topic. It is now clear to me that participation is not
just something that can be defined from a distance, but that it requires an interactive process
between different stakeholders: pupils, teachers, the school board, parents (and thus also school
specific).
However it may not be able to construct a fixed framework in advance, I can still take next
principles into account while designing this framework with all stakeholders:
-The deliberative character of children’s rights (cfr. the dialectic process): an interactive
process between all stakeholders makes every opinion count.
-The importance of informal ways of pupil participation, besides the conventional ways.
-A self-reflection with pupils and adults about participation to reveal underlying
assumptions.
-A common understanding between adults and children about the ultimate goal of
participation need to be developed (eg. “We want a school that ‘breaths’ participation,
where pupils really feel something changes after they have expressed their opinion”).
-Pupils need to be aware of what participation means, and teachers need to be educated
about how pupils can participate.
As indicated at the beginning of the lessons, this course would raise more questions than answers.
This was definitely the case regarding my notion of implementing participation in school policies.
Fortunately!
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3. Reflection on Different Approaches to Child Rights Scholarship in Ethiopian Higher
Education Institutions: Challenges and Opportunities
Fasil Mulatu GESSESSE* and Anchinesh Shiferaw MULU**
Introduction
The Center for Human Rights in Addis Ababa University (AAU-CHR) was established in October
2008. Currently, it is organized under the College of Law and Governance Studies, an umbrella
institution for the Center, the Institute of Federal Studies and the School of Law. The AAU-CHR
aims at pursuing interdisciplinary/multidisciplinary1 studies in the field of human rights. The
Center realizes its missions through the provision of education and training, including its Master
of Arts (MA) program in Human Rights, the promotion of human rights research, the
dissemination of information and community services.
One of the factors for establishing AAU-CHR was to provide human rights education to
professionals from different disciplines as the existing LLM in Human Rights provided by the
School of Law entirely focused on lawyers. To this end the MA curriculum were designed to meet
the needs of wide range of professionals’ from multiple disciplines particularly from, law, political
science, sociology, philosophy and development. During the curriculum development process,
experts from reputable Centers that have vast experience in the field of human rights were
involved.
The MA program was officially launched in October 2009. The overall aim of the MA Program in
Human Rights is to provide quality and rigorous training in human rights as a subject of
multidisciplinary inquiry at the graduate level. Moreover, the program aims at training high-level
professionals in the field of human rights qualified to work as academics and members of intergovernmental, governmental and non-governmental organizations; producing human rights
professionals who could bring broader interdisciplinary perspectives missing in the current
practice of human rights, and providing students with practical experience through partnership
and internship programs with local and international organizations.

*
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The AAU-CHR focuses in research and publications on certain thematic areas to deliver strategic
contributions to the teaching learning process, research method as well as to promote effective
implementation of human rights in Ethiopia. Among these research, it is worth mentioning the
publication of a book on ‘Human Rights Research Methodology and Methods and Human Rights
in Ethiopian (2013).
Since 2012, the AAU-CHR is undertaking a research, advocacy and capacity building project on
child rights issues. The child rights project is undertaken in collaboration with Save the Children.
Under such project the Center has published books such as Handbook on the Rights of the Child
in Ethiopia (2012), Baseline Study for a Comprehensive Child Law in Ethiopia (2013), Child Impact
Assessment on the 2011 Draft Child Policy of Ethiopia (2014), Mid-Term Review of the Growth
and Transformation Plan of Ethiopia from Child Rights Perspective (2014), The Integration of Child
Rights in Social Science Graduate Programs of Addis Ababa University (2014), and Empirical
Investigation of Child Rights in Ethiopia: A Multidisciplinary Perspective (2015). These research
outputs have a practical and policy relevance and have been presented to the pertinent
government organs for their considerations.
Building on its experience in research and human rights education, the Center now plans to
expand its academic program by introducing a new program in the area of child rights. This
reflection paper, discusses the different approaches and modalities of education delivery and
research, which was one of the subject matter of the training course, and use such approach as a
lens to critically evaluate the current and past undertaking of the AAU-CHR in promoting academic
scholarship from various disciplines’ perspectives. In doing so, the reflection paper builds the
conceptual clarification based on the consideration of four approaches -a single or mono
disciplinary approach, the interdisciplinary approach, multidisciplinary approach and transdisciplinary approach- to academic scholarship and based on such notions it critically evaluates
the opportunities and challenges of employing such modalities in promoting child rights and
protection scholarship in AAU-CHR which can also inspire and reflect country wide approach in
higher education institutions.
Conceptual Foundation
Academic scholarships have been taking on different approaches and perspectives. Throughout
history, teaching/learning modalities have evolved through a number of approaches ranging from
a single disciple approach to inter-disciplinary, multidisciplinary and trans-disciplinary approaches
depending on the discipline. Such transition was dictated by, among others, the interest of nonwestern cultures and their priorities to be reflected in education systems that are mainly
dominated by the existing western education, complications of problems and the limitations of a
single discipline to deal with them, globalization, and the advancement of all-inclusive/holistic
approach to knowledge and education.
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The different perspectives that have been employed to promote academic scholarship can be
summarized as a single or mono disciplinary approach, the interdisciplinary approach,
multidisciplinary approach and trans-disciplinary approach to academic scholarship. Various
scholars, educators and researchers came with varying definitions for these methods of
knowledge delivery but for the purpose of this reflection paper, the following meanings are
adopted as working definitions. It concludes by pinpointing the lesson learnt from the training
course and indicates how such knowledge would be employed in the current and future activities
of the AAU-CHR.
A disciplinary approach or single/mono discipline or subject focused scholarship is studying a
given area from a single discipline (Songca, 2012). Disciplinary approaches have distinct
characters such as it favors one of a few theories and methods, it defines key concepts in a
particular way, take its own epistemological and ontological positions on human learning,
understanding and improvement and nature of reality, it may be associated with a particular
ethical and ideological perspectives and may be the product or influence of some thinkers or
philosophical perspectives (Szostak, 2016).
Interdisciplinary approach is an integrated approach to teaching and learning which blends more
than one discipline and creates teams of teachers and students that enrich the overall educational
experience. Interdisciplinary approach as defined by William H. Newell and William Green (1982),
Executive Director of the Association for Integrated Studies, may refer to “inquiries which
critically draw upon two or more disciplines and which lead to an integration of disciplinary
insights” (Jones, 2009, p.76). This definition of Newell and Green is more or less similar with the
current definition given in Vandenhole et at., which states that it is ‘the appropriate combination
of knowledge from many different specialties -especially as a means to shed new light on an actual
problem (Vandenhole, Desmet et al., 2015, p. 8).
The components of interdisciplinary approach may be summarized as theories and methods from
other disciplines may be employed as appropriate, disciplinary collaboration without disciplinary
unification to solve a problem, it may be characterized by overlap of subject matter and method
of disciplines, and these may lead to a formulation of a new discipline (Vandenhole, Desmet et
al., 2015).
Multidisciplinary approach may refer to the engagement of multiple disciplines for a given
epistemological enquiry without creating or the intention to create interaction and integration.
In the case of trans-disciplinary approach, various disciplines are integrated without any
delineation to the extent that they would form a new discipline anchored on a holistic approach
(Vandenhole, Desmet et al., 2015).
On the issue of human rights in general and its sub-category child rights, the knowledge based
has started to shift from a legalistic approach to a multiple disciplinary approach that looks at the
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rights discourse from the perspective of social-sciences including perspectives from culture and
anthropology, philosophy, economics and development studies, politics, psychology, and
sociology. Moreover, with the advancement of science and technology and their direct and
indirect implications on human beings, natural science fields of study have become a vital
component of studying human rights from different perspectives.
The shift from a mono to a multiple disciplinary approach in the context of human rights have
never been easy as human rights have been dominated by the legal discourse with no or little
reference to other disciplines. However, the premises that societal problems cannot be effectively
dealt with, without looking into social realities, politics, context based philosophical foundations
of the society and other structural problems of a given entity, gave a rise to giving a room for
ontological, epistemological and methodological inquiries from different disciplines.
The establishment of AAU-CHR was also envisioned, among others, based on such premise of
transformation of academic entities to give a timely and tailor-made solutions to societal
problems based on an interdisciplinary academic approach to human rights education. It can be
said that the AAU-CHR is the first and only interdisciplinary academic unit to promote
interdisciplinary scholarship in the field of human rights. Its core academic disciplines are law,
philosophy, politics, sociology and economics. The AAU-CHR in its approximately a decade long
quest, it has evolved to formulate yet another novel contribution on the field of human rights to
Ethiopia by planning to open a child rights and protection interdisciplinary program in 2017/18.
Although the AAU-CHR aims to promote an interdisciplinary scholarship since its inception and
establishment, the extent to which the program consciously delineates the inter-disciplinary
approach from multi-disciplinary as well as trans-disciplinary as defined above appears vague in
the program establishment document as well as curriculum of its MA program in interdisciplinary
human rights. Hence, this vagueness should not be transferred to the new curriculum to be
developed on child rights and protection.
The three disciplinary approaches from various perspectives-interdisciplinary, multidisciplinary
and trans-disciplinary- as stated above would be scrutinized critically to propose which approach
is better suited for the academic program on child rights and protection to be formulated.
Before embarking on such critics and proposal, first the visions and objectives of the AAU-CHR for
human rights should be highlighted. The AAU-CHR is an academic unit established to promote the
protection and promotion of human rights by adding a social sciences perspective to the existing
discourse and strive for solutions based on social realities and systematic problems on the ground.
Therefore, its academic inquiry as well as the end of the academic program seeks to achieve is
the realization of human rights in Ethiopia. Such general premise and objective of the AAU-CHR
in the context of human rights scholarship, is also applicable to the formulation of child rights and
protection academic discipline as well as those that are going to be formulated in the future.
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Based on the above fact, it is imperative to evaluate the applicability of the three main approaches
to academic education in human rights in general and child rights in particular. Interdisciplinary
approach aspires to come up with an acceptable integration of knowledge and methods to
provide explanation and resolution to an actual problem. This means that the integration of the
disciplines are meant to address a given problem. All the disciplinary unifications are made to give
a better understanding about a given notion and to fill the theoretical and practical lacuna of such
notion. For instance, in the context of human rights in general, interdisciplinary approach,
combines different academic disciplines in order to fill its theoretical and conceptual limitations
resulting in the initial formulation and development of other disciplines to study human rights,
and the shortcoming of the existing mono-discipline approach to deal with dynamic and complex
social problems and rights violations. Similarly, in the context of interdisciplinary approach to
child rights and protection, the approach accepts the existence and benefit of the rights of
children and the necessity of protection of child as provided in the child rights norms and
principles/international and regional standards. Despite the existing normative standards and
their perceived benefits to child, the actual realities on the ground seems to be far from what is
expected due to the limitations of dealing with the problem only from legalistic perspective and
based on the right discourse. Hence, this approach brings the theories, notions, knowledge and
methods from other disciplines in order to deal with theoretical and practical challenges of the
existing system and foster a holistic and right-driven approach to child rights.
Multidisciplinary approach aims at promoting an independent and autonomous disciplinary
academic enquiry on a given concept without creating a combination of theories, knowledge and
methods. Every perspective would stand on its own and deals with a given concept only from its
own epistemological point of view and methods. In the context of human rights as well as child
rights issues, the added value of such an approach is limited. Even within mono-disciplinary
approach, such point of view is reflected as an independent inquiry. The only benefit of the
multidisciplinary approach would be that it may give an opportunity to provide a forum for
compare and contrast in a given class.
The trans-disciplinary approach allows the boundless combination of various disciplines to the
extent of coming up with a single discipline. Although, this approach may create an opportunity
and an autonomy to come up with a new discipline, it is assertion that there is no urgency and
necessity to come up with a new discipline in the context of human rights and child rights issues
as it has not yet lost its relevance and epistemological and methodological relevance.
Interdisciplinary Child Rights Study: Limitations and Opportunities
Studying child rights from various disciplines’ perspective in Ethiopia has its own advantages and
limitations. The focus of this discussion is to explore the opportunities and limitations of studying
child rights using interdisciplinary approach at a conceptual level leaving aside the pragmatic
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limitations and opportunities which requires further exploration and assessment of the existing
needs, capability, resources etc in Ethiopia. Thus, this discussion mainly focuses on the normative
or conceptual opportunities and challenges to study child right applying an interdisciplinary
approach.
The following are some of the opportunities.
1. The study of human rights generally has been dominated by legalistic approaches and
methods. Human rights have been conceptualized based on international human rights
instruments by legal scholars. However, other scholars from the social science field
conceptualised human rights in a broader sense based on the lived reality of human beings
(Cesarini & Hertel, 2005, p. 795).
Similarly, child rights discourse at international level is interwoven with the legalistic
interpretation and application of international child rights’ instruments. However,
understanding child rights goes beyond understanding the legal provisions in the various
human rights instruments. It requires of understanding the various economic, social, cultural
values in various society. This demands children’s rights to go beyond what is prescribed
under the various international human rights instruments and requires to look into various
disciplines’ perspectives (Hanson & Nieuwenhuys, 2013, p. 5-6).
In a similar fashion, the existing pillars for children rights in the Federal Democratic Republic
of Ethiopia (FDRE) Constitution, various legal and policy frameworks envisage children’s
rights as legal concept and guiding principles in ensuring the welfare of the child. The FDRE
Constitution provides children’s rights under article 36 (1) and then refers to best interest of
the child as the primary consideration under article 36 (2). Various policy documents
including the Growth and Transformation Plan of Ethiopia (GTP I & II) consider children’s issue
as cross-cutting issue in all sectors. This requires looking into children’s rights from different
perspectives. In that respect, an interdisciplinary study of children’s rights would take into
account these policy, legal and socio economic context of the country.
As children’s issues are complex issues that cannot be explained by single subject discipline,
an interdisciplinary study of child rights will allow us to unfold various norms and values. It
can also lend to us various tools and methods to deal with child rights issues in the Ethiopian
context. This can lead to come up with researches that investigate child rights issues within
the existing socio, economic, political and cultural context of Ethiopia and realize children’s
rights in real terms.
2. In Ethiopia, children faces multifaceted and multidimensional problems. Some of these
problems are related to culture, child service provisions, information gaps, extreme poverty,
and political structure. ‘One fits all’ solution cannot resolve the problems children face in
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their day to day life. That is why it is necessary to design a program that is grounded on
diverse theoretical and methodological approaches by applying different perspectives in a
holistic manner.
Using an interdisciplinary approach to study children’s rights will enable researchers,
practitioners and scholars from various disciplines to bring their expertise and skill all
together and be able to contribute to better children’s life. The current different
understanding of what child rights mean among practitioners and academicians and among
various disciplines can be explored.
There are various disciplines that deal with children. Among these disciplines law, social work,
anthropology, cultural studies, philosophy, political science, psychology, gender studies,
geography, health science, economics are the important ones. All these disciplines one way
or another explore children’s rights from various perspectives and provide various practical
ways of addressing child related problems. A combination of these social science fields
enables students to understand and question the underlining assumptions, values and
perspectives behind international child rights norms. At the same time, they are useful to
provide meaningful translation of rights into practice taking into account the context within
which rights are implemented. The legalistic approach can also be supported and it will have
an opportunity to interact with other disciplines to explore the gaps in the implementation
of various international human rights instruments dealing with children which were adopted
in a specific time and context after an ‘imperfect compromise’ (Hanson & Nieuwenhuys,
2013, p. 10).
For instance, the structural and ideological barriers for the realisation of children’s rights are
explained within the framework of political theory and science. The underlined reason for
the inability of states to realize the rights of children is also explained by poverty,
mariginalisation and underdevelopment are explored within the compound of economic
theories. As Ethiopia is a country where there are diverse cultural society and culture plays
an important role in determining how the well beings of child is promoted and realised within
a specific context, exploring the cultural belief, attitudes and practices in relation to children
is an important venture in the interdisciplinary study of a child from cultural studies and
anthropological point of views.
3. An implementation/enforcement gaps of the various child rights laws, policies has been
raised as the main challenge by the government. One of the reasons for such gaps is the lived
reality of children is very different from what is envisaged under the various human rights
instruments. To change such a case and bring transformation of the society, concepts,
methods, tool used by various disciplines should be appropriated in the proper contexts.
Interdisciplinary scholarship creates a good opportunity for this. It will enable us to translate
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the promise of various instruments to reality using various approaches and methods from
various disciplines take into account the Ethiopian context.
4. The use of various approaches and methods in the study of child rights can be explored in
Ethiopia in a very systematic, academic and practical ways. Among these approaches, critical
approach came out in the training to be a point of departure from the usual approaches in
the study of child rights which is referred as dogmatic approach favoured by legal scholars.
The application of critical approach to the study of child rights goes hand in hand with the
interdisciplinary approach. It will create an opportunity to question the existing norms, values
and practices in relation to the implementation of human rights instruments dealing with
children’s rights and bring transformation based on solution that is feasible within the
Ethiopia’s context.
The critical approach will be a useful tool in pedagogy to bring into light power relationships
and how to deconstruct these relationships based on constructive actions. In other words,
the Center needs to apply critical pedagogue with an aim to adopt habits of thought, reading,
writing, and speaking which go beneath surface meaning, first impressions, dominant myths,
official pronouncements, traditional clichés, received wisdom, and mere opinions, to
understand the deep meaning, root causes, social context, ideology, and personal
consequences of any action, event, object, process, organization, experience, text, subject
matter, policy, mass media, or discourse (Shor, 1992, p. 129).
This approach will not make students object of teaching but make them have role as creative
subjects and reflect critically in the process (Freire, 1968). In the Ethiopia context, using this
approach in the study of child rights will help students to be equipped with the knowledge
and skill that will enable them table various policy and practical options that can transform
the life of children.
5. One of the main objectives of the AAU-CHR is the promotion of
interdisciplinary/multidisciplinary2 scholarship in human rights. Solid ground has already
been laid down in the past for interdisciplinary/multidisciplinary study of human rights which
is grounded in the commitment to adopt diverse methods and approaches to the study of
human rights. The lesson the AAU-CHR learned in carrying out a
multidisciplinary/interdisciplinary human rights program in the past creates solid ground to
adopt various theories, approaches and methodology in the study of child rights from
interdisciplinary perspectives.

2

Multidisciplinary and interdisciplinary terms are used interchangeably under the current curriculum of the MA in
Human Rights program of the AAU-CHR. The AAU-CHR has not deliberated on the distinction between these two
approaches.
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The following are some of the conceptual limitations of interdisciplinary approach to the study of
child rights in Ethiopia.
1. Human rights is understood differently by various social science disciplines. For instance,
anthropological conceptualization of human rights is centered in the principle of respect for
human difference while legal scholarship conceptualizes human rights based on international
human rights instruments which are considered to be universal and applicable to all (Cesarini
& Hertel, 2015, p. 795-796).
Similarly, interdisciplinary approach to child rights study may result in different ways of
‘interdisciplinary interaction’. Some of these interactions may result the erosion of/doubt as
to the need for human rights framework at the global level.
For instance, anthological views on child rights emphasis on a bottom-up approach to child
studies. This approach unless framed on rights based approach, it may lead to a conclusion
that child rights should be abandoned and replaced with a new framework. However, rights
discourse is a powerful tool to make accountable various actors such as the government and
international actors.
To my view, this may diminish the importance of rights language in the discourse of children
studies. This may lead to lack of common grounds for various disciplines to interact.
2. In an interdisciplinary study, context is very important consideration. It tries to uncover the
underline reasons for states to fail to realise the rights provided under the various
international human rights instruments and put things into context. However, this approach
may create a conceptual challenge by bringing into light the tension between universalism
and relativism approach in framing of human rights (Cesarini & Hertel, 2015, p. 794).
3. In the process of selecting an approach for human rights scholarship (whether it be
disciplinary, interdisciplinary or multidisciplinary approach), there is a need for reflection in
self-conscious manner about the characteristics or implications of various approaches to the
study of Human Rights (Cesarini & Hertel, 2015, p. 793). However, the AAU-CHR has not
undertaken a deliberate discussion to identify and define what interdisciplinary,
multidisciplinary or transdisciplinary approach imply in the context of its academic, research
and community service activities in its program documents. This is particularly reflected in
the revised curriculum of the MA in Human Rights Program where interdisciplinary and
multidisciplinary approaches are used interchangeable.3This has an implication on how
courses’ syllabus are formulated, structured and delivered. The lack of working definition on
these approaches in the context of the AAU-CHR’s activities will pose a challenge in regards

3
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to setting clear direction of the AAU-CHR and identifying its challenges in undertaking its
activities.
4. Adopting an interdisciplinary approach to the study of child rights may require the adoption
of critical approach, which may lead to questioning the existing international child rights
framework. This will put in question the usefulness of existing rights framework unless this
approach comes up with clear cut alternative solution by going beyond shedding doubt on
the existing international norms, structures, values etc
5. The approach of interdisciplinary study of children’s rights envisaged to rely on empirical
research results that are analysed within the context of a given society. The tendency to give
meanings to rights based on context may downplay the states obligation to respect, protect
and promote human rights. This is because governments have been raising culture as an
obstacle to bring social transformation in regards to human rights of various groups including
women and children (Merry, 2006, p.89). Interdisciplinary study of children’s rights may be
used by governments as an excuse to escape from complying with their treaty obligations.
For instance, they may use such a defense for continuous practice of harmful traditional
practice, corporal punishment etc.
6. If interdisciplinary approach fails to create sufficient interaction among various disciplines to
resolve and respond to actual problems, people may remain with their own diverse prejudice,
views, perspectives. This will not allow us to have people that can provide definite answer
and provide solution for certain problems.
Conclusion
An interdisciplinary approach to children’s rights studies is an approach the Center for Human
Rights can pursue. However, a conceptual clarity is needed to illuminate what interdisciplinary
approach entail in the Ethiopian context. This should be done at AAU-CHR and a working
definition of what it means and how it is applied should be formulated. In such instance, it is
important to ensure that a various social science and legal disciplines interact to solve actual
problems on the ground. Such interaction should bring transformation in how children are
viewed, child centered services are provided and how the various disciplines respond to an
existing and perceived problems related to children. Such an approach should leave room for
conceptual clarity to be established through a period of time. It is important that AAU-CHR adopts
the critical approach to child rights study in its academic, research and community programs to
understand in a better way the underlining assumptions, values and norms that prevented the
country from realizing children’s rights in every aspect and sector. This approach should result in
emancipation and transformation of the society and in particular children.
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In adopting an interdisciplinary approach to child rights study approach, the various social
sciences field conceptualization of child rights should be incorporated. In this regards, the training
shed light how the various disciplines integrated child rights concepts. Here, it is important to
mention that the geographical perspective to child rights and its framework is a lesson the
participants took home.
The two participants would like to propose to option for AAU-CHR to consider in the promotion
of an interdisciplinary child rights scholarship in Ethiopia.
The first option is to design a standalone interdisciplinary course in child rights study. This will
allow the Center to have focused program on child rights using an interdisciplinary and critical
approach. The downside of this option is that the Center may face human and financial resource
constraints in running the program.
The second option is to have a stream in child rights studies. The advantage of this option is that
the student will be able to have a background in human rights before joining this program since
they will be taking the core courses in the MA in Human Rights program. The disadvantage is
students may not be sufficiently exposed to the various perspectives in child rights because of
time constraint. These options are viable in the current context but an assessment of the available
human and financial resources, the need/marketability of such program and the impact of such
program should be further studied.
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4. Minimum Working Age and an Absentee State: Reflections on Uganda’s State
Obligations under the Convention on the Rights of the Child
Farouk NYENDE
Introduction
It is not uncommon to see children, some as young as 7, on the streets of cities and towns across
Uganda, vending various materials ranging from packing materials, food stuffs, scholastic
materials, among many other items. Children also do work in stone quarries crushing stones,
while others serve as house helps, mainly girls, in the homes of the affluent and middle class
families. Others do join their families in working on their fields. Various reasons abound why
children engage in the work they do as will be elaborated in greater detail later in this paper. This
paper assesses the relevance of fixing minimum working age vis-à-vis Uganda’s contemporary
socio-economic environment.
Uganda is a state party to the Convention on the Rights of the Child (CRC), which it signed and
ratified in 1991. Being a dualist state, the convention has been domesticated in the national legal
framework particularly the national constitution (the current constitution of the republic of
Uganda was adopted in 1995, four years after the government signed the CRC and key provisions
of the convention are thus reflected in the constitution), Employment Act, among other
legislations. Both the Constitution and the Employment Act, as the main key pieces of Ugandan
legislation in the context of children, provide the age of 14 as the minimum age for the child to
work.
This paper is two-fold: first, it addresses the ritualistic style of signing and assenting to
international treaties by Uganda, without the corresponding commitment to work towards
realising the provisions enshrined in particular human rights treaties. The paper contends that
while the State always moves first to ratify treaties, there is little commitment to realise the
objectives set forth in international treaties. The paper will attempt to make an assessment of
Uganda’s conduct in light of its treaty obligations. Second, the paper looks at the efficacy of having
minimum working age prescribed in the legal system. The paper argues that fixing the minimum
working age, not only limits children’s participation in their own affairs but also makes no
economic sense when the State is largely absent to respond to economic and social needs of the
children.
The paper will cite some theoretical insights, arising out of the interdisciplinary course on
children’s rights, providing the context-specific approach in which circumstances where children
can engage in work will be analysed. It will further highlight specific circumstances in the Ugandan
context why children end up doing the different forms of work. The conclusion will posit that
having a fixed minimum working age in the present circumstances, is irrelevant in the lives of
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people struggling to have ends meet in the absence of government-led efforts to address the
causative circumstances pushing children to work.
The word ‘Absentee’, as used in this paper, denotes State’s apparent abdication of its
responsibility in the context of improving people’s standard of living, thereby leaving individuals
including children with no option but to devise their own means of survival.
Laissez faire attitude of signing treaties
The government has been steadfast in ratifying treaties but slow to report on its progress in the
implementation of these instruments. Uganda like any other states parties to UN treaties is
obliged to submit initial and periodic reports to treaty bodies (see article 44 of CRC). In the last
twelve years government has reported on its implementation of CRC only twice, in 2004 and 2012.
The next report was due in 2015 (UHRC 2015) however, the year ended without the report being
submitted. The inability by the government to submit these reports creates a vacuum to have its
progress in implementation of international human rights obligations scrutinized.
Where a State is defaulting on its reporting obligations, as in the case of Uganda, assessing
whether the government’s current efforts in enforcing rights are on course or not, becomes hard
to assess. Practical recommendations to address challenges in enforcement of human rights can
only be made with elaborate explanations regarding the prevailing circumstances, which is
difficult at the moment without comprehensive reporting by the government.
It is in light of these circumstances that perhaps the government signed and ratified the CRC
without thorough consultations and adequate preparation. This is evident in the piecemeal
implementation of the convention, for instance, having the minimum working age fixed yet
children have to struggle on their own despite the fact that the government is obliged under CRC
to recognize the right of every child to a standard of living adequate for the child's physical,
mental, spiritual, moral and social development.
Insights from the Interdisciplinary Course on Children’s Rights
There has always been a notion to categorise children as vulnerable, usually bundled together
with women, the elderly, persons living with disabilities, among others. This vulnerability label, in
essence, makes children objects of rights requiring protection and provision as opposed to being
subjects of rights in which they are able to participate and make autonomous claims (Aitken, 2015
as cited in Vandenhole et al. 2015). The categorisation however runs a risk of creating a misleading
impression because as Desmet and Aylwin (as cited in W. Vandenhole et al. 2015) note, children
are never inherently and exclusively vulnerable. They add that that conceptualisation ‘goes
against seeing children as independent bearers of rights and reduces their agency’.
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The notion of labelling children vulnerable further creates an impression that their vulnerability
is a natural phenomenon which should be accepted as such without questioning. As it was
demonstrated in the interdisciplinary course on children’s rights, this labelling of children as
vulnerable is not beyond contestation. Cheney (2013) for instance observes that looking at
children as vulnerable ‘is a social designation as much as a natural one’. That ‘such a hegemonic
notion reinforces the imperative of all adults to act as duty-bearers’ in the affairs of children. This
is generally the thinking that informs how children are looked at – requiring adult attention and
protection rather than being given a platform to express their views and be active participants in
their own affairs.
The above thinking however is challenged by some historical lived experiences that defy the
notion of children being looked at in vulnerability lens. Children can make a meaningful
contribution, not only to their own affairs, but generally to the community they live in. A recent
study by Mayall and Morrow (see Child labour, working children and children’s rights, chapter 18
– Routledge International Handbook on Children’s Rights Studies) shows that during the Second
World War a vast number of British school children were involved in agricultural production
throughout the war period, and that it was even officially acknowledged that without their help,
specific crops such as potatoes would not have been planted or harvested. Both situations not
only illustrate the importance of children’s work for subsistence, but also that, depending on
circumstances, children’s work has even been officially recognised and valued.
In Uganda’s context, it is observed that circumstances, by and large, are a major factor for children
to end up taking on responsibility at an early age. This is aptly captured by W. Vandenhole et al.
(2015) where it is posited that ‘the living condition of many children in developing societies,
however, require them to take up quite responsibilities in childhood, often much earlier than
children whose families do not face economic hardship in the same way’. This therefore implies
that children engaging in work is as much influenced by the opportunities (or their lack of) availed
by the economic status they are in.
Why children engage in various forms of work?
Context-specific approach is important tool of analysis when discussing children’s work. It
acknowledges the fact that there isn’t any particular narrative to explain why children do engage
in work. This section, though not exhaustive, attempts to situate child labour in the Ugandan
context.
A sizeable population of Uganda is still afflicted by extreme poverty. UNDP figures showed in 2009
that 38% of the population lived on $1.25 a day(UNDP, 2016). There might have been changes in
the above figures over the years but it might still be an insignificant change. Many such families
struggle to survive without any tangible support from government. Whereas government has,
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over the years, initiated programmes to address extreme poverty in the country, these initiatives
have been disjointed and characterised by indiscipline and political corruption (Brown 2011), and
as such programmes like Entandikwa (start-up capital handouts), Bonna Bagaggawale (wealth
creation for all) haven’t helped to reduce poverty. Consequently, poverty continues to afflict
majority of the population. Under these circumstances it would be utterly meaningless to set a
minimum age when the State is absent in people’s affairs at a time they need it.
Related to the above, majority of the population earn a living from practising agriculture. Records
put the figures of the population engaged in agriculture to two thirds (2/3) of the population
(World Bank, 2016).. Its contribution notwithstanding, agriculture continues to be practised on a
subsistence scale. Government attempted to implement the Plan for Modernisation of
Agriculture (PMA), as a way of moving away from the traditional methods of agriculture but the
programme too did not take off. In a traditional African setting, families work together for their
own sustenance. Children are usually initiated in these practices in their early childhoods as a
measure to prepare them for adulthood responsibilities. In its subsistence form, it is not easy to
regulate the practice by say setting up minimum age for work by children.
Uganda stands out as one of the countries on the African continent ravaged by HIV/AIDS. In some
communities especially in the southern part of the country, whole families were wiped out,
leaving children to fend for themselves. Severe as the situation is, there hasn’t been credible
government-led efforts to deal with the phenomena of child-headed families. It has therefore
been a matter of survival for children found in these circumstances. Many thus end up doing all
forms of work to support themselves as well as their siblings.
In above circumstances, vulnerability of households is the commonest feature where families face
situations that threaten their own survival. In the absence of safety nets, children, either as part
of the wider family or on their own, find themselves engaging in various forms of labour for
survival. Article 27 of the Convention of the Rights of the Child requires State Parties to recognize
the right of every child to a standard of living adequate for the child's physical, mental, spiritual,
moral and social development. In the current circumstances, it would be foolhardy to have
minimum age fixed while the demands of the populations particularly children are not attended
to by the duty bearers, mainly government.
While this paper did not present statistics or testimonies of children’s lived experience relating to
work, there is no doubt that working has contributed to the betterment of their livelihoods. The
paper though contends that children should be barred from engaging in hazardous work for
instance working in stone quarries, which is extremely detrimental to their health and normal
development. This however, is likely to persist as a major challenge, since government lacks the
latitude to regulate such hazardous work without availing alternatives.
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Minimum working age: What is the role of the Uganda Human Rights Commission (UHRC)?
Under the Constitution of the Republic of Uganda (1995), the UHRC4 is mandated to promote and
protect human rights in the country and specifically under article 52 (1) (h), to monitor
government compliance with international treaty and convention obligations on human rights.
Under the Paris Principles (UN Principles relating to the Status of National Institutions), it is
provided that the national institution shall examine the legislation (…) and shall make such
recommendations as it deems appropriate in order to ensure that these provisions conform to
the fundamental principles of human rights; it shall, if necessary, recommend (…) the amendment
of legislation in force and the adoption or amendment of administrative measures (UNHR, 1993).
In the current Ugandan situation, provisions such as minimum working age have been
dogmatically followed without critically assessing the implications and effect on children.
Whereas minimum working age for children is globally recognised particularly the ILO convention
(C138), it is within the armpit of the UHRC, as a national institution, to recommend for review of
the national legal framework on employment of children to ensure that provisions such as setting
minimum working age, which turn out to limit the agency of children, are repealed. Of keen
interest to the UHRC should be creating an enabling and well regulated working environment for
children to gainfully work as opposed to legislating on the age for children to be involved in work.
Conclusion
The State is the custodian and the key implementer of laws. It is evident that when it came to
addressing child labour, the State moved very fast to fix the minimum working age but has
dragged its feet to engender a decent standard of living for children as provided by the CRC. Two
of the core principles of UNCRC recognise the right to life, survival, and development; and the
right to an adequate standards of living and social security. The State shouldn’t prioritise
legislating laws while abdicating its primary responsibilities to create opportunities. If at all
government had to limit children from working, (something that is not necessary as illustrated in
this paper), it should have been preceded by creating an environment that responds to the needs
of the children. As this paper has demonstrated, to some children working is the only available
gateway to survival as well as meeting basic needs. It wouldn’t make logic for children to be
barred from working while at the same time receive no support for their wellbeing from
government.
Vulnerability in the case of children is a consequence or creation of the environment in which
children find themselves in, as opposed to being a natural characteristic embedded in their
physiology. The issue therefore is not whether children should engage in work or not, rather it is
about creating an enabling environment that responds to the needs of children. This responsibility
4
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squarely falls on the State. This paper therefore did not only question the aspect of limiting
children from participation in work but also, and most importantly in the Ugandan context, setting
up minimum working age in the country’s legal framework where government has literally offered
lip-service to fighting poverty, the most important reason that drives children into taking up
responsibilities in their early childhood.
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5. Examining the complexities of child participation rights
Daniel OGUNNIYI5
Although discourses on children’s participation rights are gaining wider attention among
practitioners and relevant policy makers, this right is far from being fully realised in the lives of
ordinary children around the world. This reflective exercise presents some of the lessons learned
over the course of this highly stimulating summer school (during the sessions and during informal
conversations with colleagues). It particularly argues that, in more concrete terms, the idea of
children’s participation rights is neither a straightforward nor an easily realisable right –
realisation may for instance be subject to a range of other factors.
The first section begins by clarifying the meaning of participation. Following this, the vagueness
in the wording of article 12 (in terms of capacity), is presented as a challenge which may result in
discrimination for certain categories of children. The last substantive section examines the
problem of implementing child participation rights in local contexts. This aspect reveals that,
although legal codification is an important step, realisation of this right may be aided or hindered
by some other factors including economic resources and the ‘traditional’ perception of children.
The concept of participation in childhood studies
Like many popularised concepts, the idea of participation has varied connotations (Leal, 2007).
Hart’s classic work, entitled, ‘Children’s Participation: From Tokenism to Citizenship’, however
offers a helpful understanding of the term, especially in the context of children’s rights. Hart
conceives participation as ‘the process of sharing decisions which affect one’s life and the life of
the community in which one lives’. In this regard, participation ensures the involvement of
children not only in decisions affecting them, but also in decisions affecting their communities. It
is generally worth mentioning that, the concept of child participation is one of the central
principles of the CRC. Although the term ‘participation’ itself is not specifically mentioned in
article 12 of the Convention (Cheney, 2014), the provision has come to embody the legal basis for
which children’s views should be entertained, especially in decisions affecting them. More
specifically, article 12 provides that:
1. States Parties shall assure to the child who is capable of forming his or her own views the right
to express those views freely in all matters affecting the child, the views of the child being given
due weight in accordance with the age and maturity of the child.
2. For this purpose, the child shall in particular be provided the opportunity to be heard in any
judicial and administrative proceedings affecting the child, either directly, or through a
5
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representative or an appropriate body, in a manner consistent with the procedural rules of
national law.
It is worth noting that, the above provision, especially 12(1), mainly stresses the rights of children
to freely express their views – there is no explicit requirement for such views to be reflected in
the relevant decisions. The UN Committee on the Rights of the Child has however interpreted the
scope of this provision in the following manner:
This term [i.e participation] has evolved and is now widely used to describe ongoing processes,
which include information-sharing and dialogue between children and adults based on mutual
respect, and in which children can learn how their views and those of adults are taken into
account and shape the outcome of such processes (UN, 2009).
The CRC Committee further notes that, ‘Since the child enjoys the right that her or his views are
given due weight, the decision maker has to inform the child of the outcome of the process and
explain how her or his views were considered.…’ Thus, in principle, participation rights requires
and guarantees adequate consultation with children in relevant matters.
Examining some problematic aspects of article 12
Although the concept of child participation is central to the agenda of the CRC, it should be
indicated that, the content of article 12 is to some extent ambiguous. This provision tends to
ground participation on the ‘capacity’ of the child. In this regard, the article provides that, ‘States
Parties shall assure to the child who is capable of forming his or her own views….’ A close reading
of this provision would reveal that, not all children may claim this right – only those who are
capable of forming their own views. The questions may however be asked: who is a child capable
of forming his or her own views? At what age is a child considered capable of forming his or her
own views? What are the indicators to determine this? Who determines whether or not a child is
capable of forming competent views – Parents? Children? Medical or Childhood experts? The CRC
Committee has attempted but failed to provide a concrete answer to this. Instead, its approach
tends to support a ‘case by case’ model. In this regard, the Committee suggests that, ‘the child’s
views must be given due weight, when a case-by-case analysis indicates that the child is capable
of forming her or his own views.’
The absence of a specified age is perhaps an acknowledgment of the subjectivity of age in making
informed decisions, since much younger children may lack the capacity to be involved in certain
decision-making processes. Nonetheless, this void may also make ‘participation’ a relative right,
which may be disempowering for some children, since this right may be interpreted negatively by
relevant decision makers. There is therefore a need for legal certainty if children are not to be
indiscriminately excluded.
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In this regard, to determine the age of capacity, we may seek insights from other related subfields. For instance, the juvenile justice system in many jurisdictions stipulate the age of criminal
responsibility – demonstrating that children below those ages lack capacity and may not be
criminally prosecuted. Indeed, the CRC Committee is clear that children below the age of twelve
years of age should generally not be prosecuted.6 Also, with regard to child labour, the wider
international consensus is that children below the age of 12 should generally not be involved in
any form of economic activity.7 Similarly, many contract laws recognise that certain minors lack
capacity to validly enter into some contracts. With regard to article 12, it is generally clear that
not all children possess the capacity to participate in issues affecting them. However, like other
areas where specific ages are fixed (notwithstanding that children develop differently), it may be
helpful if the age of participation is also stipulated, to avoid the likely discrimination that some
children may be confronted with.
The challenge of child participation rights in local contexts
a) Child-Friendly Cities in Europe and the Poverty Rhetoric in Africa
A recurring theme throughout this summer school has been the concept of children’s
participation rights. This section will try to explore this concept as it relates to the ‘development’
of child friendly cities. The various sessions as well as the guided tour of Ghent as a child-friendly
city indicates that, in Belgium, child participation is not only recognised as a right, but given ‘due
weight’ by policy makers and city planners. Children are consulted and given opportunities to selfdesign their ideal city, and to indicate their expectations in terms of leisure and recreational
activities. I found this to be fascinating, especially coming from Africa, where attention is rather
focused on ‘more important’ aspects of life. With the opportunity to explore the city of Ghent, I
saw a beautiful translation of the CRC, especially article 12 and 31. As indicated above, article 12
obliges states parties to give due weight to the views of children in matters affecting them. On
the other hand, article 31 recognises the right of children to play and leisure.
It is worth indicating that the idea of child friendly cities emerged in recognition of certain
important trends, which includes the rapid transformation and urbanisation of global societies
(UNICEF, 2004). In conceptual terms, a research by UNICEF demonstrates that, ‘a child friendly
city is the embodiment of the Convention on the Rights of the Child at the local level, which in
practice means that children’s rights are reflected in policies, laws, programmes and budgets. In
6
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a child friendly city, children are active agents; their voices and opinions are taken into
consideration and influence decision making processes.’. The study further indicates that
children’s participation is a crucial element in designing child friendly cities. (UNICEF, 2009).
During the session led by Dr. Sven De Visscher, we were shown pictures of children deliberating
on and designing their outer playgrounds in a participatory manner. As we visited the beautifully
designed parks in Ghent, the struggles of African children somewhat inundated my thought.
Although, prior to this program, I did not clearly forge a link between ‘poverty and participation’,
as well as ‘poverty and play’, however, the enduring connection between these themes has
become evident to me, since the start of the program. Arguably, the availability of resources is an
empowering instrument for European children, in terms of building child-friendly cities. With the
economic realities in Africa however, children on the continent may be denied the same level of
‘recreational’ rights enjoyed by their European counterparts. In Africa, there seems to be an
implicit hierarchy of needs, whereby the provision of recreational facilities and public play
grounds are given less consideration. Thus, lack of resources may deny the realisation of article
31 of the CRC, especially with regard to provision of public recreational facilities. Consequently,
the prevailing financial constraints may also rule out the need to engage children in a participatory
manner (article 12), since it is unlikely that such engagements would be positively translated,
given the lack of resources.
It therefore appears that, building child friendly cities depends heavily on economic resources.
Efforts to address widespread poverty in Africa, may create broader space for children to express
their participation as well as ‘recreational’ rights.
b) Participation Rights and the Paradox of Childhood in Africa
One of the most polarising aspects in children’s rights discourses is the image of childhood –
children are perceived differently, depending on context. The perception of childhood as a
vulnerable and innocent phase of life is for instance generally ascribed to the west. In contrast, in
many southern states (especially African countries), childhood is not much romanticised. Children
are often considered as competent economic actors. In fact, arguments for the economic
involvement of children are sometimes grounded in this ideology of competence. A paradox
however arises in situations whereby, outside of economic activities, children are rarely consulted
in decisions which directly affects them.
The ‘traditional’ structure in many African communities places children in a position of obedience,
for the reason that ‘they are children and therefore incompetent’. Also, children are sometimes
perceived as lacking relevant life experiences to meaningfully participate in discussions affecting
them. For the most part, African parents decide for their children in a manner that is less
participatory – the space for child participation rarely exists. It is worth indicating that, this view
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denies the earlier status of competence accorded to children (with regard to economic activities)
often by the same parents.
This ambivalent relations therefore creates some complexities, especially with regard to
children’s participation rights. The relevant challenge here is that as long as children are perceived
as objects ‘to be seen not heard’, or as lacking relevant life experiences to participate, the denial
of participation rights may yet continue. Efforts to address this perception of children, especially
by African parents, may meaningfully enhance the participation rights of children across the
continent.
Conclusion
While the legal normative efforts to promote children’s participation rights are generally
commendable, this essay has however identified certain challenges to the full realisation of this
right. The ambiguity inherent in article 12, has for instance been presented as a legal challenge.
Here, it was suggested that the adoption of a fixed age as obtainable under several juvenile justice
systems, child labour, and many contract laws, may offer inspiration in addressing the current
vagueness in the article, whereby the idea of capacity is imprecise and largely fluid. Also, it has
been demonstrated that, widespread poverty in Africa may somewhat limit children’s
participation rights. In light of the economic realities on the ground, the creation of child friendly
cities in a child-participatory manner may be less prioritised in the hierarchy of needs. Broader
efforts to address poverty may indirectly enhance the participation rights of children, as is
currently the case in many western states. Finally, this essay has also demonstrated the
somewhat ambivalent position of the African child – competent to work but incompetent to
participate. Measures which recognise the equal citizenship of children with adults must be
implemented, especially in local contexts where this form of discrimination is widespread.
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6. Child Sexuality & the law: Questions in the context of tribal communities in Waynad,
Kerala*
Mahesh MENON

Background
Child Sexual Abuse (“CSA”) acknowledged to be a major problem in India. There are however,
very few reliable estimations of how common the problem is and most of these have come out
only in the last decade. Different studies estimate that between 18-55% of the child population
of the country has experienced some form of unwelcome sexual behaviour (Chatterjee et
al. 2006; Deb,2009; Deb & Walsh, 2012). A 2007 study, which was one of the first systematic and
comprehensive attempts to describe the nature and extent of incidence of CSA revealed that
nearly 53% of respondents had experienced some form of unwelcome sexual experience (Kacker
et. al,2007). It has also been pointed out that the prevalence of CSA is much higher than what
families and authorities have been prepared to acknowledge (Carson, et. al.,2013).
Till about three years back prosecutions for CSA were under a handful of provisions of the general
penal law of the land – the Indian Penal Code. The only crimes recognized were Rape (that
required penile penetration of the vagina without consent)8; outraging the modesty of a women9
(which included acts less than penetration) and; what the penal code called unnatural acts 10
(which covered non-vaginal penetrative sexual acts). This left a whole variety of non-penetrative
or non-penal penetrative sexual acts without consent outside the scope of criminal sanctions. In
addition, the Indian police establishment is well known to not register cases and investigate them
or to force victims to compromise with the accused thus causing an additional barrier to adequate
legal responses (Avenue, 2009). Even for those cases actually charged and prosecuted, the rate
of convictions is seen to be abysmally low: between 1973 and 2011, the rates of conviction fell
nearly by half from 44.3% to 26.9% (Firstpost, 2016).
This state of affairs and a lot of advocacy prompted the government of introduce a new
comprehensive law for punishing every aspect of CSA – the Protection of Children from Sexual
Offences Act, 2012 (“POCSO”). This law, made up for the gaps in the legal regime and every form
of sexual behaviour towards children – both penetrative and non-penetrative, consensual or
otherwise were made punishable. In addition, POCSO employed the notion of “aggravated”
offences to prescribe a higher quantum of punishments when the offence was committed by
people who were in some form of power position/ a fiduciary relationship with reference to the
victim.11 Another feature of POCSO is its requirement for mandatory reporting of cases 12 and
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punishments for failing to do so.13 Punishments are also prescribed for the police officer who
refuses to record/register a complaint.14 These last set of provisions are believed to rectify the
underreporting or non-reporting of cases, which as noted earlier, is quite common in India.
Another set of provisions which reverses the burden of proof15 and supposedly makes it easier
for the victim to give evidence before the courts16 was expected to improve the rates of successful
prosecutions.
The Act has been operational since 2012, however, there is very little understanding at present
about how it has worked and whether it is meeting its objectives. There has been a handful of
studies about the working of the Act, limited in its scope either to a single state (MAJLIS, undated)
or to the working of the special courts which are to try offences under the Act, once again, in a
single State (CCL, 2014). Consultations with stake holders have revealed that there are multiple
issues of lack of resources, lack of convergence between different stake holders and an overall
lack of understanding amongst statutory actors regarding the working of the Act (WBNUJS, 2015).
There is insufficient documentation of concerns and the overall picture about the working of the
Act is a fragmented one. It is in this context that the Government of West Bengal requested the
Centre for Child Rights at my University ( where I officiate as the Coordinator) to make a
comprehensive study of the working of the Act in the State of West Bengal. The project is an
ongoing one, with the report expected to be ready by April, 2017. While the study proceeds to
evaluate the structural and functional compliance with the legal provisions and explore issues
surrounding effective prosecutions of accused persons and rehabilitation of victims, a few
interesting dimensions came to light during my field work and one of these dimensions gives me
the raw material and inspiration to write this paper,
While no one can complain of the objectives of POCSO, and to some extent, its methods, what
interests me are some of the possibly unintended consequences that have emerged from the
operation of this law. Since the Act makes all sexual relationships with persons below 18 years of
age illegal, several cases were being initiated against teenagers who were in romantic
relationships and against persons from tribal communities who had engaged in child marriage
(and sexual relationships after that marriage). Both are separate issues with different dynamics
(and laws) that governs them, thus requiring different considerations in analysis. In this paper, I
plan to focus on the latter – of child marriage in tribal communities and the POCSO Act. Though I
am undertaking the evaluation of the Act in West Bengal (a large state on the north- eastern part
of the country), for the purposes of this paper – for illustrations- I pick a smaller state – Kerala on the south western part of the country. This is being done because, with respect to West Bengal
there is no literature whatsoever about the situation that I am dealing with. Early in my field
research, I have discovered that the problem does manifest itself in Bengal – with a few cases of
this sort being registered here. However, I am unable to estimate the magnitude and the
prevalence of the problem for want of any kind of research. Thus, for examples, I point towards
reports from Kerala.
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Child Marriage & Sexuality within marriages
Child marriage is acknowledged to be quite common in India - different studies estimate that
between 30 to 47% of the population marries before they turn 18 (ICRW,2012) (UN, 2016). Its
occurrence is also quite common amongst the tribal communities and a “considerable proportion
of women marry below the legal minimum age of 18”and almost all men marry before the legal
minimum age (of 21)” (Ministry of Tribal Affairs, 2013, 35). It is considered quite “normal”
amongst tribal communities for the girls to get married before the legal age of marriage and to
give birth to children. The law that deals with child marriages in India has made some
acknowledgment of these normalcies. The Prohibition of Child Marriage Act (“CM Act”) states
that marriages of boys below 21 years of age and girls below 18 years of age cannot be
solemnized. 17 Promoting18 or permitting19 the conduct of the ceremonies or conducting the
ceremonies20 are all offences under the Act. A male above 18 years of age who marries a child is
also subject to punishment.21 There are however a couple of other interesting things to take note
of: firstly, the law does not say that these marriages are void. What it does is give the child an
option to get the marriage declared null, by a court of law, after he/she attains majority.22
Secondly, the law declares that the children born out of the wed-lock are to be considered
legitimate23 and if the marriage is dissolved, questions of custody are to be decided in terms of
“the best interests of the child”.24 The former set of provisions is symbolic of the legitimacy that
law is prepared to grant to the institution of marriage, even if it is child marriage. It is considered
appropriate that decisions regarding validity of the marriage must be left to the realm of
autonomy of the individual – which is of course taken seriously only after attaining majority.
Swagatha Raha notes that the latter provisions that grant legitimacy to the child “indirectly
acknowledges sexual intercourse within a child marriage” (Raha, 2013, 1). What is also significant
for us is that the penal law in India, until recently, did not consider it relevant always to interfere
with sexual intercourse even within the setting of child marriage.
Untill 2013, the legal age for girls to consent to sex was 16 years.25 In 2013, by way of the Criminal
Law (Amendment) Act this was raised to 18.26 What is relevant for us is that the law exempts all
sexual intercourse or sexual acts by a man with his own wife from the ambit of this, so long as the
girl is above 15 years of age. As such marital rape is not recognized in India and this lack of
recognition is extended to child marriages, subject to an age limitation. Thus, while the law
creates a fiction that it is beyond the ability of a child to consent to sex, when she is married, this
fiction is atleast partially revoked. When one reads the CMA and the IPC, the signals are quite
clear : that sexuality in the realm of child marriage is recognized by the law and when the girl is
17
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above 15 years, even her lack of consent is normalized within the institution of marriage. This
delicate formulation of laws made it possible for some partners to engage in sexual relations
within a child marriage situation, without being subject to a penal consequence for it.
The situation however changed in 2012 with the enactment of POCSO. In more general terms,
POCSO penalized all forms of sexual relationships with a child (i.e. a person below 18 years of
age)27 without carving out the marriage related exemptions that the IPC had provided for. The
legislative thinking here is not a clear one as the 2013 amendments (which practically replaced
section 375 of the Penal Code) which were made after POCSO chose to retain the marriage
exemption. While this is a problem that affects all populations that engage in child marriage, my
focus is on the effects of this law on Tribal populations.
The POCSO in Tribal Communities
Early this year, a number of newspaper reports described how tribal communities of Waynad in
Kerala were protesting about POCSO (Open Magazine, 2016; Shaji,2016; Hindustan Times, 2016;
Twocircles.net,2016). In the absence of any academic literature at present I continue to rely on
these reports. Newspapers indicate that a series of prosecutions have been initiated under the
POCSO Act on several members of the tribal communities in Waynad and many, if not all of them
are cases of sexual relations within child marriage. These reports point out that several men are
now behind bars, charged with provisions that attract a minimum sentence of 10 years’
imprisonment, if found guilty. Some of these men have kids who are 2-3 years old and in one
case, despite the wife deposing before the court that there was consent on her part, the man has
been convicted and sent to prison for 10 years. The reports state that it is common for individuals
of these tribes to fall in love and start living together – a practice that has existed with them ever
since they can remember (Open Magazine, 2016). What is unknown to them is that this amounts
to child marriage (Shaji, 2016). It is also relevant for us to note that all these reports point out
that the wives are lamenting about the how absence of their husbands affect them, about how
they do not conceive sexual relations that they had with their husband within the framework of
sexual abuse and how it was a “normal” thing within their realm to fall in love and get married to
a person of their choice. While child marriages were common amongst these communities, prior
to POCSO, there were hardly any cases registered against the tribals using the CMA. However,
with POCSO and its mandatory reporting provisions, a whole set of actors who interact with tribals
- the medical professionals, school teachers and social workers – now stand obligated by law to
report any news of sexual intercourse with a child to the police and the police are in turn bound
by law to register a case. As a result of this, some reports estimate that upto 60% of tribals men
who are in prison (either as under trials or otherwise) are there are a result of POCSO charges
(Shaji, 2016). While the correctness of this estimate cannot be spoken of, it is clear that there
exists a significant problem about which cognisance is to be taken.
Questions that emerge
Conceited advocacy by different groups is what lead to the enactment of POCSO and there are
good reasons why the Act is required. However, in 2012 there appears to be a fundamental
27
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change in the way law looked at child sexuality within marriages. Prior to POCSO, the law in fact
placed even non-consensual sexual intercourse outside the realm of penal law, so long as the girl
was above 15 years of age. In non-marital situations, 16 was considered the age at which sexual
autonomy could be granted. It is yet more interesting to note that even in cases where the girl
was below 16 years of age, when deciding questions relating to child marriage and who should
be given custody of a child who eloped with her lover, the courts noted that “…there can be
special or exceptional circumstances which may require consideration, in cases where the girl
even after attaining majority affirms and reiterates her consent.” (Lajja Devi, 2012) However, in
2012 November, all forms of sexual intercourse that children engaged in was brought within the
ambit of penal prohibitions. 28 It appears that from the time of the POCSO, any child who engaged
in sexual behaviour is imagined as a victim, irrespective of her age, capacity to consent, or
existence of consent. This is not to say that all of sexuality in child marriages is free of abuse or a
product of valid consent. Studies have shown that a large number of girls have experienced
unwelcome and violent sexual experiences within their marriages (Deb & Mukherjee, 2011).
There isn’t a shadow of doubt that in such cases a penal intervention is justifiable. The issue that
needs examination is whether we need to imagine that every child-wife who has participated in
sex needs to be viewed as a “victim”.
Answering that question lies beyond the scope of this paper. What I propose here is a framework
or a set of considerations around which we need to make our investigations to find an answer.
The set of considerations that we need to employ are:
1. That the girl child, who is above a certain age (which for now I place at 15 as that was the
age of exclusion under the Indian Penal Code) is an autonomous individual who possesses
agency and is hence capable of taking decisions on her own, including decisions on
sexuality.
2. That we need to separate abusive and non-abusive sexual behaviour within a child
marriage and the latter must remain outside the realm of penal law.
With these considerations in mind, there are a specific set of questions that are to be asked to
understand how the POCSO interacts within the tribal communities. We need find out how the
tribal society views these girls that are getting married – that is whether they are continued to be
viewed as children or as adults and what is the basis on which their views are formed? whether
child marriages in the said tribal community is with free and informed consent? Whether sexual
relationships within these marriages tend to be abusive or otherwise? And what are the social
effects of husbands being locked up behind bars for long times on the family unit? and finally how
does tribal communities view sexuality in the realm of child marriages?
Concluding Remarks
For now, it appears that the response of the state is to spread awareness about the Act amongst
the tribal communities (Shaji,2016). It is difficult to assume that awareness of the Act would stop
people from sexual relations within child marriage. In fact, there can be a negative outcome in
that people may stop availing public health services or stop education of married girls when they
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understand that it is these agencies that report instances to the state (MAJLIS, undated). This thus
appears to be more of a quick-fix rather than a systematic attempt to study the problem or reflect
on the deeper issues concerning child sexuality and autonomy of the child in that sphere. An
opportunity for the same was lost when scant attention was paid to the draft law that the National
Commission for Protection Child Rights had circulated – which attempted to provide room for
sexual relations between consenting participants so long as they fell within a certain age bracket
(NCPCR, 2010). However, it appears that this draft Act and the nuances it articulated were left
aside by the legislature when it made this enactment. In its operation, now, POCSO forces us to
avert back to those nuances which were left aside.
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ANNEX II: Contact Details of speakers and participants

1. ORGANISING COMMITTEE
LEMBRECHTS, Sara
Children’s Rights Knowledge Centre (KeKi) (Belgium)
Sara Lembrechts works at the Children’s Rights Knowledge Centre (KeKi), where she is responsible
for the collection and dissemination of children’s rights research, as well as for policy advice to
the Flemish government. Sara has an MA in Childhood Studies & Children’s Rights from the Free
University of Berlin (Germany), as well as an LLM in International & European Law and a BA in
European Studies, both from the University of Maastricht (Netherlands). She has worked as an
intern with Amnesty International in New Zealand, with UNICEF in Geneva and with the Belgian
National Commission on Children’s Rights (NCRK). After being involved with KeKi’s activities as a
student since 2010, Sara joined the KeKi staff in October 2012. Since February 2016, Sara also
works part-time (20%) at the University of Antwerp (Faculty of Law) in an EU-funded research
project on international child abductions.
REYNAERT, Didier
University College Ghent – Faculty of Education, Health and Social Work, Department of Social
Work (Belgium)
Didier Reynaert is lecturer Social Work at the University College Ghent. He is a member of the
research group on ‘Social Work and Human Rights’ of the Department of Social Work and
participates in the Centre of Expertise E-QUAL of the faculty. Didier Reynaert is also lecturer Social
Work Theory at the HAN University of Applied Science (the Netherlands) and guest lecturer
Children’s Rights at the University College Odisee (Brussels). His main expertise lies in the field of
'social work theory', 'children's rights studies' and 'human rights studies'. A key focus in his work
is the development of a human rights based approach to social work. Didier Reynaert holds a
bachelor in pediatric nursing (Erasmus University College Brussels, 1998) and a master in
educational sciences (special education, Ghent University, 2002). In 2012, he obtained his PhD
with a thesis on children’s rights. Previously, he worked for the Flemish Children’s Rights
Coalition, the Child Legal Centre and as a civil servant at the Ministry of the Flemish Community
on youth protection.
VANDENHOLE, Wouter
University of Antwerp – Faculty of Law, Law and Development Research Group (Belgium)
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Prof. Wouter Vandenhole holds the chair in human rights and the UNICEF chair in children’s rights
at the faculty of law of the University of Antwerp since 2007. He heads the Law and Development
Research Group since 2013. Vandenhole is an internationally recognized expert in transnational
human rights obligations and in human rights and development. He has been invited as guest
lecturer to universities all over the world. He serves on the editorial board of several international
journals, among which the Journal of Human Rights Practice and Human Rights and International
Legal Discourse. In 2010, Prof. Vandenhole was one of the co-founders of the Children’s Rights
Knowledge Centre (KeKi).
VLIEGHE, Kathy
Children’s Rights Knowledge Centre (KeKi) (Belgium)
Kathy Vlieghe has a master’s degree in German philology and a specialization in documentation
and literature sciences from Ghent University, Belgium. From 1989 to 2009, she worked as a
research collaborator at the Centre for the Rights of the Child (Ghent University). Since 2010 she
is the coordinator of the Children’s Rights Knowledge Centre (KeKi). Until today, she is also still
associated for 20% at the Department of Social Work and Social Pedagogy. She is co-organiser of
different national and international training programmes, such as the Post-Academic Training
Children’s Rights and the International Interdisciplinary Course on Children’s Rights. She is also
editorial secretary of the Journal on Youth and Children’s Rights (in Dutch: Tijdschrift voor Jeugd
en Kinderrechten).
2. STUDENT ASSISTANTS
CALLEEUW, Helena
Ghent University; student assistant at Children’s Rights Knowledge Centre (KeKi) (Belgium)
Helena Calleeuw obtained her bachelor degree in Pedagogical Sciences at the University of Ghent.
Next year she will begin with her ‘Master Social Work’ at the Department of Social Work and
Social Pedagogy, Ghent University. Last year, she did an internship at Victoria Deluxe, an
organization in Ghent, who create community arts projects. They document and represent stories
of different groups in the society, always with an artistic output. She is also very interested in
children right’s, in particular children & diversity and children & migration.
GHEERAERT, Emma
Ghent University (Belgium)
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Emma Gheeraert was born and raised in Ghent where she also attends University. She studies
Psychology and she wants to be an experimental psychologist. To become this, it requires 5 years
of study. While studying, she is joining a group of voluntary researchers to practice her skills. After
her master's thesis she would like to earn a doctorate and do some further research about 'the
mental effects of breathing'.
3. SPEAKERS
AITKEN, Stuart C.
San Diego State University, California (USA)
Dr. Stuart C. Aitken is Professor of Geography and June Burnett Chair at San Diego State University
(SDSU). He also directs the Center for Interdisciplinary Studies of Young People and Space (ISYS)
at SDSU. Stuart’s research interests include critical social theory, qualitative methods, children,
youth, families and communities. Stuart has published numerous books, over 200 papers in
academic journals and edited book collections. He is past co-editor of the journals, 'The
Professional Geographer' and 'Children’s Geographies: Advancing Interdisciplinary
Understanding of Younger People's Lives'. Stuart has worked for the United Nations on issues of
children’s rights, migration and dislocation.
CHENEY, Kristen
The Hague, International Institute of Social Studies (Netherlands)
Trained as an anthropologist, Kristen Cheney now teaches Children and Youth Studies for the
International Institute of Social Studies, a graduate development studies institute in The Hague,
Netherlands. Dr. Cheney’s research has focused on children’s survival strategies amidst difficult
circumstances, mainly in Eastern and Southern Africa. Dr. Cheney has participated in research,
consultancy, and capacity-building projects in Africa, Europe, and the Middle East on issues from
children’s rights to youth sexual and reproductive health. Her work takes an explicitly childcentered approach that considers how children experience and respond to the various hegemonic
institutional and structural elements of global and local development practices.
DE NUTTE, Leen
Ghent University, Centre for Children in Vulnerable Situations (Belgium)
Leen obtained her master's degree in Educational Sciences (option Special Education) at Ghent
University in 2013. She wrote her qualitative dissertation on attachment among war-affected
adolescents who attended services at the Gulu Mental Health Unit in Northern Uganda. Also, she
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did her internship at CCVS-Uganda, a community mental health outreach centre in Lira, Uganda.
Since 2014, she works at the Department of Social Work & Social Pedagogy, Ghent University,
where she's writing a PhD on upbringing in a context of prolonged collective violence in Kitgum,
Northern Uganda. She is also supervising the activities of CCVS-Uganda.
DERLUYN, Ilse
Ghent University, Centre for Children in Vulnerable Situations (Belgium)
Ilse Derluyn obtained her PhD in Pedagogical Sciences at Ghent University (Belgium) and is
currently affiliated as lecturer to the Department of Social Work and Social Pedagogy, Ghent
University, where she teaches courses in migration and refugee studies. Ilse is also heading the
interdisciplinary Centre for the Social Study of Migration and Refugees (CESSMIR) at Ghent
University, and co-director of the Centre for Children in Vulnerable Situations (CCVS),
an interuniversity cooperation. Ilse's main research topics concern the psychosocial well-being of
migrant and refugee children, child soldiers, unaccompanied minors, war-affected children and
victims of trafficking.
DE ROOVER, Jakob
Ghent University, Department of Comparative Science of Cultures (Belgium)
Jakob De Roover is an assistant professor at the Department of Comparative Science of Cultures,
Ghent University, Belgium. His research focuses on the comparative study of politics, secularism,
and religion in Europe and India. It is part of a larger research programme developed by S. N.
Balagangadhara, called 'Vergelijkende Cultuurwetenschap' in Dutch ('Comparative Science of
Cultures' in English), which aims to decolonise the social sciences and humanities.
DESMET, Ellen
Ghent University / University of Antwerp (Belgium)
Ellen Desmet is post-doctoral research fellow at the Human Rights Centre of Ghent University and
the Law & Development Research Group of the University of Antwerp. She is the project manager
of the Interuniversity Attraction Pole ‘The Global Challenge of Human Rights Integration: Towards
a Users’ Perspective’. Before that, Ellen was researcher and policy staff member at the Children’s
Rights Knowledge Centre, and a substitute lecture in anthropology of law at the KU Leuven. She
completed her law studies with a master in Cultures and Development Studies (KU Leuven) and a
master in Development Cooperation (UGent), and holds a PhD in Law from KU Leuven. Her
research interests are situated in the field of human rights (including children’s rights and
indigenous peoples’ rights), legal anthropology and research methodology.
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DE VISSCHER, Sven
University College Ghent, Faculty of Education, Health and Social Work (Belgium)
Dr. Sven De Visscher is lecturer and researcher in the field of social pedagogy and social work at
University College Ghent. He holds a PhD degree in educational sciences (2008). His PhD research
focussed on the social pedagogical meaning of the neighbourhood for children. His current
research interests include child friendly and age friendly cities; processes of community
development in close relation to social work, adult education and community arts practices within
the urban context; youth work and youth policy. He is also connected to a local leisure center for
disadvantaged youth in the city of Ghent.
DUROJAYE, Ebenezer
Dullah Omar Institute, University of the Western Cape (South Africa)
Ebenezer Durojaye is Associate Professor of Law and Head of the Socioeconomic Rights Project
at the Dullah Omar Institute, University of the Western Cape, South Africa. His research interests
include human rights issues raised by access to HIV/AIDS treatment, the intersection between
gender inequality and HIV/AIDS response in Africa, women’s health and adolescents’ sexual and
reproductive rights in Africa. He has written widely on these issues in international journals. He is
the co-editor of Strengthening the Protection of Sexual and Reproductive Health through Human
Rights in the African Region (PULP, 2014). He is one of the Independent Experts of the African
Commission on Human and Peoples’ Rights Committee on the Protection of the Rights of People
Living with HIV (PLHIV) and those at Risk, Vulnerable to and Affected by HIV.
GORDON, David
University of Bristol – School for Policy Studies (United Kingdom)
Prof. Dave Gordon currently hold the posts of Professor of Social Justice and Director of the
Townsend Centre for International Poverty Research at the University of Bristol. He has an
international reputation for research into issues of poverty and social justice and has written and
edited over a hundred books, papers and reports on these subjects. He was a member of various
expert groups, amongst others at the United Nations and the EU, worked as an advisor for
organisations like WHO and UNICEF and advised governments all over the world on child and
youth poverty issues.
HOFFMAN, Simon
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Swansea University – Wales Observatory on Human Rights of Children and Young People (United
Kingdom)
Dr. Simon Hoffman joined Swansea University in 2006. Prior to that, he worked in legal practice
(since 1997) and in the NGO sector (1986-96). His current research is on human rights, with a
focus on economic and social rights, and children's rights, especially how these are implemented
and given effect in political devolution and multi-level governance. He is interested in structures
and processes that embed human rights through the functions of regional and local government,
and public welfare institutions. The objective of his work is public engagement and impact
(outcome and change). Since 2012, he has been Co-director of the Wales Observatory on Human
Rights of Children and Young People. In addition, he is Programme Director for the LLM Human
Rights (Human Rights and Contemporary Challenges), and MLaw Human Rights at Swansea
University.
NAMATENDE-SAKWA, Lydia
UGent – Centre for Research on Culture and Gender (Belgium)
Lydia Namatende is doctoral candidate, fellow of BOF, based at the Center for Research on
Culture and Gender in the Department of Languages and Cultures of Ghent University, Belgium.
She is an assistant lecturer at Uganda Martyrs University, Nkozi. Her research is about “Studying
Teachers' Lives: Tellings Stories with and about Female Teacher Educators' Gendered Lived
Experiences in Uganda.”
PATHAN, Sufiya
SDM P.G College Ujire – Centre for Interdisciplinary Research in the Humanities and Social Sciences
(India)
Dr. Sufiya Pathan is Assistant Professor at SDM P.G College, Ujire in Karnataka, India. She comes
from a background of English Literature and Cultural Studies and is currently a researcher within
the research programme of the Comparative Science of Cultures.
TARARAS, Konstantinos
UNESCO Paris (France)
Holder of a law degree with a Master’s in human rights and democratization, Konstantinos
Tararas works since January 2001 for UNESCO’s Social and Human Sciences Sector at the
Organisation’s Headquarters in Paris, France. He is currently member of the Inclusion and Rights
Section. Throughout his service, he has been involved in diverse initiatives on human rights issues
relating to the mandate of UNESCO. In particular, he contributed in different capacities – as
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coordinator, manager, researcher, resource person and trainer - to activities on such topics as the
promotion of a human rights-based approach to development, the normative clarification of the
rights to take part in cultural life and to enjoy the benefits of scientific progress and its
applications, the fight against discrimination with emphasis on HIV-AIDS-related discrimination,
urban action against exclusion and the social inclusion of migrants. He has also participated on
behalf of UNESCO in several UN interagency platforms dealing human rights-related issues, such
as the UNDG Human Rights Working Group and the Global Migration Group, and been involved
in collaborative arrangements with other inter-governmental organisations, civil society
associations, academic and research institutions, including UNESCO Chairs, and municipal
authorities and local governments. Finally, Mr Tararas contributed to a number of UNESCO
publications in the field of human rights, including as editor to the latest publication of Human
Rights: Questions and Answers.
TISDALL, Kay
University of Edinburgh – Centre for Research on Families and Relationships (United Kingdom)
Kay Tisdall is Professor of Childhood Policy at the University of Edinburgh and Co-Director of the
Centre for Research on Families and Relationships. She has an in-depth interest in children and
young people's participation, based on her practical policy work supporting children and young
people to have an impact on decision-making and her academic research. She has published
widely on the topic, including the collaborative book 'Children and Young People’s Participation
and Its Transformative Potential: Learning from across countries'.
VAN BUYTEN, Kristien
Terre des hommes (Belgium / Switzerland / Benin)
Kristien Van Buyten has a background in Law and Criminology and has extensive work experience
in human rights, child rights and child protection in academic settings, NGOs as well as UN. Ms
Van Buyten started her career at the International Centre for Children’s Rights at Ghent
University, where she worked from 2003 until 2005. Afterwards, she built up several years of field
experience on topics such as (child) migration and trafficking, the reintegration of child soldiers,
and child labour in rural Tanzania, Mali, Burundi and eastern DRC. From June 2010 until June
2013, Ms Van Buyten was associate human rights officer at the Regional Office for West Africa of
the Office of the UN High Commissioner for Human Rights (OHCHR), based in Dakar, Senegal.
Since August 2013, she is the regional child protection advisor for West Africa for Terre des
hommes foundation. The main focus of her work is on the protection of children on the move,
economic exploitation of children and child protection system strengthening. Ms Van Buyten is
currently based in Cotonou, Benin.
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VERSMESSE, Indra
KU Leuven – Education, Culture and Society (Belgium)
Indra Versmesse studies at the University of Ghent and obtained a Masters in Social Work (2011)
and a Masters in Conflict and Development (2013). For this last Masters dissertation, she did
fieldwork in a South African township where she examined how young people give meaning to
the many, often violent protests for better public services in their neighbourhood. Since October
2013, she is working as a PhD student at the department of Education, Culture and Society,
Faculty of Psychology and Educational Sciences, KU Leuven. In her doctoral research, she focusses
on the role of education as part of humanitarian aid. In this she will look at how refugees
themselves give meaning to education and how these practices intervene in their dealing with
traumatic experiences of violence, conflict and encampment. She conducts fieldwork in refugee
camps in western Uganda.
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4. PARTICIPANTS (ENTIRE COURSE)
ANDE, Meseret Kifle
Ethiopia / South Africa
Ms. Ande is from Ethiopia and has a master’s degree in Public International Law from the
University of the Western Cape, South Africa. Currently she is a doctoral researcher at Dullah
Omar Institute, University of the Western Cape in South Africa. Her doctoral thesis focuses on the
right to alternative care for children with disabilities in three selected jurisdictions in Africa.
ANGWENI, Cleophas Maragia
Kenya
Mr. Angweni is Chief Executive Officer of the East African Centre for Human Rights. He holds a
First Class Honors Bachelor’s Degree in Anthropology from the University of Nairobi, and is
currently pursuing a Master’s Degree in Development Anthropology in the same University. He
has over five years of experience in humanitarian aid provision and management, peace building,
advocacy and child protection. He has been part of the inaugural Humanitarian Leadership
Development Programme in 2009 (implemented by Save the Children UK). He proceeded to work
in various office and field locations managing emergency and early recovery projects. He worked
with the Catholic Agency for Overseas Development (CAFOD) in the emergencies department as
well as CARITAS Maralal, leading emergency teams in delivery of aid to vulnerable populations.
ASHINE, Enguday
Ethiopia
Ms. Ashine completed her Bachelor of Law at the Gondar University of Ethiopia. She also has a
Master in Human Rights Law from Addis Ababa University-Ethiopia. Her thesis focused on the
Right to Education of Children and Young People living with Podoconiosis. She has been serving
as Lecturer of Law at Wolaita Sodo University. Currently, she studies at Geneva Academy of
International Humanitarian Law and Human Rights.
BAKASA, Rungano
Zimbabwe
Ms. Bakasa holds a BSC Honours Degree in Sociology and a Master’s Degree in Rural
Development and Gender. She has been working in different women’s organisations, therefore
she has a sound knowledge and understanding of gender theories and issues. Currently she
works as a Child Protection Officer at the Zimbabwe Catholic Bishops’ Conference –Education
Commission where she seeks to protect the rights of children within the Catholic institutions in
Zimbabwe. She has expertise in documentation, training, facilitation, research and proposal
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development. She loves to work with people from diverse backgrounds and believes in team
work as a method of ensuring effectiveness in the implementation of programs and projects.
BARBOSA DE SOUZA, Giovana
Brazil / Italy
Ms. Barbosa de Souza is very lucky that she started to work with children. She learned from
children and their families how to keep believing in the power of life. She completed her
European Master’s Degree in Human Rights and Democratisation at the universities of Venice
and Padua – Italy. She is also a graduate in Pedagogical Management and Qualification in Child
Education and Public Relations. She currently works for Aliança pela Infância (Alliance for
Childhood) in Brasil.
BARRETO SOUZA, Rafael
Brazil
Mr. Barreto Souza is an attorney who currently works as the coordinator of the Brazilian National
Preventive Mechanism against Torture (MNPCT). He holds two master degrees, one in
Development Studies at the Graduate Institute (IHEID) in Geneva, and another in Constitutional
Law at Federal University of Ceará (UFC) in Brazil. He has also worked as a fellow at the InterAmerican Commission on Human Rights, in addition to working in civil society organizations and
as a consultant in different human rights-related projects with local, national and international
organizations, like to UNHCR and OAS.
BAYIGA SSERUBIRI, Irene
Uganda
Ms. Bayiga Sserubiri enrolled as an Advocate/solicitor for all courts of judicature in Uganda. She
is practicing Law in the Office of the Attorney General, specialising in Human Rights Law. She
specifically handles gender mainstreaming and children in the area of the law relating to
intestacy. This area of practice has exposed her to better understand and address the social
economic and cultural rights that affect various human rights especially for women and Children.
D’CRUZ, Slade
India
Mr. D’Cruz is a student in Rural Management at the Xavier Institute of Social Service (XISS) in
Ranchi, India. He has been participating in Urban Field Exposures since August 2015. He attended
a seminar on Maternal & Child Health and Nutrition. He attended a 20-Day Rural Camp to
understand village dynamics to conduct socio-economic surveys and PRA.
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DE BAERE, Michiel
Belgium
Mr. De Baere studied ‘educational sciences’ and ‘conflict and development’ in Ghent and worked
for three years at the Belgians office of the commissioner general for refugees and stateless
persons. He started to work for KIYO (Kids & Youth) in October 2015. KIYO is an NGO that defends
and promotes the rights of the most vulnerable children. He work in Belgium as an education
officer. He goes to schools and collaborates with teachers and students on how to implement
child rights more clear in the school policy.
EKWEN, Lovet Tarh-nyuo
Cameroon
Mr. Ekwen completed his Bachelor of Laws and Logic at the University of Buea in Cameroon. After
this, he completed his Master of Laws in International Law. For the moment he is Human Rights
Counselor for ABEMO-Women of Vision. ABEMO is an organization which promotes women and
children’s rights and combats the practice of Female Genital Mutilation (FGM). In this
organization, he developed sensitization campaigns promoting the girl child’s right to education,
provide counseling on the ills of child labor and educate women and children on HIV and FGM
prevention.
FAMBASAYI, Rongedzayi
South Africa / Zimbabwe
Mr Fambasayi is registered legal practitioner with the High Court of Zimbabwe; a passionate and
experienced child rights lawyer. He is the Founder of the Children’s Research And Training
Institute (CREATI), - a child rights training and research hub in Zimbabwe. He has served in
different capacities in various non-governmental organisations promoting and litigating on
children’s rights. Further, he is an author, speaker and a proud ambassador of Christ and of
Zimbabwe.
GESSESSE, Fasil Mulatu
Ethiopia
Mr. Gessesse is a PhD Candidate at the University of Western Cape, Faculty of Law. His doctoral
research focuses on the protection of child migrants within Africa. He obtained LLM in Human
Rights and Democratization in Africa from University of Pretoria, Centre for Human Rights.
Currently, he holds a teaching position at Addis Ababa University, College of Law and Governance,
Centre for Human Rights. He is also Child Rights Research Project Coordinator at the Centre for
Human Rights. Previously, he worked with NGOs and intergovernmental organizations including
a consultant for organizations like the International Organization for Migration (IOM) and Save
the Children International.
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GUIVALA, Nilza
Mozambique
Ms. Guivala is currently a student in Human Rights Master at the faculty of Law, Eduardo
Mondlane University – Mozambique. For the moment she works as a Human Rights Centre
collaborator, as a part of her programme. Nilza is 22 years old.
KARIM, Mehrin
Bangladesh
Ms. Karim completed her Bachelor and Master in economics. She has been working as a Senior
Research Associate at the Policy Research Institute(PRI), a renowned local think tank in
Bangladesh, for the last four years. She has an exposure to Human Rights education with special
focus on Children’s Rights. She has worked diligently on various children and women rights
projects. She takes keen interest on protecting child and women rights issues. She also worked as
Evaluation expert for European Union focusing on Children Education in the primary level.
KASOTE, Antonio
Malawi
Mr. Kasote has committed his life to working for the wellbeing of vulnerable children for the past
14 years, managing HIV impact mitigation programmes with a focus on community care and
support for children. He has keen interest in designing child rights programmes. His research
experience and interest in documentation and data driven programming is a competence he
cherishes highly. For the moment he works with USAID Malawi as an OVC (Orphans & Vulnerable
Children) Specialist.
LANDIYANTO, Erlangga Agustino
Indonesia / United Kingdom
Mr. Landiyanto is a Ph.D. student at the University of Bristol. His Ph.D. thesis is about measuring
child poverty in Indonesia. He has a bachelor degree in Economics from Airlangga University, MA
in Population and Reproductive Health Research from Mahidol University, MSc in Development
Evaluation and Management from the University of Antwerp. He has some working experiences
as a development practitioner in monitoring and evaluation.
LWEBUGA, Jeremiah
Uganda
Mr. Lwebuga graduated in Development economics at the Makerere University in Uganda.
Currently, he is project coordinator at Lunnyo Children Centre in Uganda. He did a couple of
projects with a focus on health and education at the Entebbe Hospital and the Blossom Hope
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Children Project. He is also a social entrepreneur and is interested in social-economic
development programmes, particularly in the empowerment of children and youth.
MEKONEN, Eandalkachew Admassu
Ethiopia
Mr. Mekonen obtained a Master Degree in Developmental Psychology and a Bachelor Degree in
Psychology from Addis Ababa University in Ethiopia. He has a wide range of experiences as
lecturer, coordinator, trainer and researcher in Ambo University and Hosanna College of Teacher
Education. He also worked as a counseling coordinator in the international NGO Jesuit Refugee
Service.
MENON, Mahesh
India
Mr. Menon works as Assistant Professor of Law at the West Bengal National University of Juridical
Sciences, Kolakata in India. Prior to this, he practiced law before the High Court and trial courts
of Kerala and worked as a legal officer at the Asian-African Legal Consultative Organization. He
specializes in Human Rights Law and has interests in environmental law, especially its relationship
with human rights. His current research is on rights of vulnerable groups, especially children and
challenges in implementation of laws.
MULEKA MULUMBA, Mireille
Democratic Republic of the Congo
Ms. Muleka Mulumba completed her Master in Laws at the University Protestant at Congo. She
was an attorney called to the Bar in DRC from 2004 until 2009. Human rights Associated at United
Nations Joint Human Rights Office in DRC (from October 2009 to now). For the moment she works
for the United Nations Joint Human Rights Office in DRC.
MULU, Anchinesh Shiferaw
Ethiopia
Ms. Mulu is a lecturer at the Center for Human Rights, Addis Ababa University and a part-time
researcher for the International Law and Policy Institute (ILPI). Previously, she worked as senior
human rights expert at the Ethiopian Human Rights Commission, a lecturer at Jimma University
and served as technical advisor in the Organization for Africa First Ladies Against HIV and AIDS
(OAFLA). She has undertaken various researches focusing on the human rights of women, children
and other vulnerable groups. She holds LL.M in Human Rights and Democratization in Africa from
University of Pretoria, South Africa and LL.B from the Faculty of Law of Addis Ababa University.
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MUNASINGHE, Vidura Prabath
Sri Lanka
Mr. Munasinghe is an Attorney-at-Law, researcher, translator and an activist. Currently he is
working as a Project Coordinator and the senior researcher at the Centre for the Study of Human
Rights, University of Colombo, Sri Lanka. His works have been published in many internationally
recognised journals. His main research areas are violence, torture, human rights and secularism.
He has translated number of academic and non-academic works including ‘In Praise of Love’ by
Alain Badiou and ‘Memories of my Melancholy Whores’ by Gabriel Garcia Marquez from English
to Sinhala.
NATH, Ritika
India
Ms. Nath is a budding development professional, pursuing Post Graduate Diploma in
Management – Rural Management at Xavier Institute of Social Service, Ranchi. She is a trained
classical (Odissi) and western dancer. She has won awards for her college in numerous dance
competitions. She is also a national level lawn tennis player and is well-achieved. She has been
awarded the Rajiv Gandhi Prativa Puraskar for her recognition in the field of sports. Her hobbies
are dancing, listening to music and reading journals which throw light on the developmental
issues of the country.
NYENDE, Farouk
Uganda
Mr. Nyende holds a Master of Art degree in Development Studies (specialised in Human Rights,
Development and Social Justice) from the International Institute of Social Studies (ISS), The Hague,
Netherlands. He currently works with the Uganda Human Rights Commission, as the Regional
Human Rights Officer, heading one of the Commission’s regional offices, a position he has held
since 2013. As the head of the regional office, he oversees the implementation of the
Commission’s mandate in the region’s area of jurisdiction. He has worked with the Commission
for over 10 years in various capacities.
OGUNNIYI, Daniel
Nigeria / Belgium
Mr. Ogunniyi is a PhD candidate at the University of Antwerp, and a member of the Law &
Development Research Group of the Law Faculty. He studied for his LLM (International Law) at
the University of Dundee, UK, and has successively held research positions (as an Intern and a
Country Researcher) at the Centre for Human Rights, University of Pretoria, South Africa. His
research interest generally covers the field of international human rights law.
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SHARMA, Divya
India
Ms. Sharma is an aspiring professional, pursuing a course in rural development from Xavier
Institute of Social Service, Ranchi, Jharkhand. She likes singing, dancing and reading. She is a
trained classical singer. She has a double graduation degree in accounts and music. She has an
inclination towards the development sector where she wants to work with and for the children
of the society.
SHIFANA, Aishath
Maldives
Ms. Shifana has been working in the Human Rights Commission of the Maldives for the past 5
years. Working as the Senior Education Officer in the Advocacy Department of the Commission,
taking a leading role in designing and implementing human rights education and training
programs is the best description of her work. She has also been working with the Ministry of
Education and National Institute of Education to incorporate human rights into the national
curriculum. Before joining the Commission, she worked in the Education sector.
SHULIKA, Lukong Stella
Cameroon / South Africa
Ms. Shulika is a Doctoral Candidate in Conflict Transformation and Peace Studies at the University
of KwaZulu-Natal in South Africa, and Associate Editor for Global Governance at iAffairs Canada.
She is also a social science researcher, blogger, human rights and peace advocate, and founder of
Millennia Education for Peace International (MEP-International). Shulika is particularly interested
in conflict transformation, peacebuilding, post-conflict reconstruction and development
strategies; human rights and security with keen interests in women and children rights;
democratic governance and political transformation in Africa.
SICANSO, Xavier Valente
Mozambique
Mr. Sicanso was born in Quelimane city, Zambézia province in Mozambique. He has an LLB and a
master in Human Rights from the Faculty of Law, Universidade Eduardo Mondlane in Maputo,
Mozambique. He currently works as a lawyer and human rights commissioner at the
Mozambiquan bar association.
SULEIMAN, Rashida Ahmed
Tanzania
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Ms. Suleiman is born in Zanzibar – United Republic of Tanzania. She holds a LLM in International
Human Rights Law – University of Exeter, UK. Currently, she is a State Attorney at the Office of
Director of Public Prosecutions – Zanzibar. She loves watching movies and reading the news.
XHAXHO, Manjola
Albania
Mrs. Xhaxho has been working as a judge since 2002 at the District Court of Tirana, Albania. In
2014 she got the permission from the High Council of Justice of Albania to work as a legal adviser
of the President of the Supreme Court of Albania for three years. As a judge she has dealt with
civil, administrative and criminal cases especially with juveniles ones. As legal adviser she provides
assistance to the President of the SC of Albania by doing research on legal issues, by preparing
the legal drafts and writing opinions on the cases before the SC. She studied law for four years
and after that three years at the Magistrates School, a special school for becoming a judge in
Albania. In 2007 she completed the LLM program on International Human Rights.
5. PARTICIPANTS (SINGLE SESSIONS)
Joris De Corte – Ghent University
Leen De Nutte – Ghent University
Anneleen Van Kelecom – UNICEF
Charlotte Van den Abeele – UNICEF
Bart Tierens – 11.11.11
Sofie Van Zeebroeck – Jint
Noëmi Raquet – KIYO
Annelies Maertens – KIYO
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